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Inclusive physical education
▫

Inclusive
physical
education
should
enable all children with and without
physical or cognitive
impairment
or
chronic illness - to
fully and actively
participate
in
physical education.

▫

The diversity of
each individual in
a
group
is
understood as a
stimulus
and
enrichment for
learning
and
development
processes of the
whole group.

It is of decisive importance to understand the heterogeneity of a group of
pupils and rethink sporting activities in various fields of movement.

The six pedagogically significant
perspectives of sport
• Performance

• Expression

• Togetherness

• Risk

• Impression

• Health
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All these questions

and many more
are raised daily by
teachers who want
to implement and
practice inclusive
physical education
in their work with
children and young
people.

What are
the
objectives
of inclusive
physical
education?

How can it be
integrated into
regular
physical
education?

What practical
implementation
possibilities can be
used to enable all
children and young
people - with or
without
physical/mental
impairments and/or
chronic illnesses - to
enjoy physical
education ?
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The frame of the
challenges for
teachers
The planning and implementation of
inclusive sports lessons often poses
challenges for teachers.
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The “different”

▫

▫
An important
prerequisite for
successful
pedagogical action
in inclusive physical
education is an
appreciative
attitude towards
the “otherness” of
people.

Teachers must
constantly reflect
on their personal
attitudes in order
to give all
students equal
opportunities to
participate in
physical
education.
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1. When reflecting student’s position
in the process, certain information
should be gathered, like what
prerequisites,
experiences,
prior
knowledge, motives, and interests are
to be taken into account?
2. By respecting the subject of
teaching/learning: what relevance is
given to the subject of learning in the
curriculum and how complex is the
subject of learning?
3. 3.1 In a synchrony with Institution
school and school system: what are
the structural, time, and staffing
conditions?
3.2 According the Teachers/teams:
what previous experience, knowledge,
and attitudes do colleagues/teams
have? Do they know the students with
their special needs and potentials?

Pupils and their characteristics

Teaching / learning subject

Environment and system implications
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Strengths, universal and INEDU approach

Strengths concept is
widely gathering
popularity in positive
education managerial
and pedagogical
approaches since the
end of XX century.

Identifying strengths of human and
environmental experience, expertise,
knowledge and characteristics and
targeting their investment could be
recognized as a key managerial and
educational skill during the inclusive
process, especially for sport teachers.
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“Universal Design for
learning” (UDL)

On the other hand, the concept of “Universal Design for
learning” (UDL), originally from the USA is a concept that sees
each person as an individual with specific strengths and needs.
This concept provides educators with valuable suggestions on how
individuals with varying potentials can be promoted and supported
together - a specific category of difference such as disability is not
focused on. UDL encourages teachers to provide flexible and
varying options in their pedagogical work so that all learners can
make progress based on their individual level of learning and
development.

The following 10 principles should be taken into account for
inclusive physical education when applying UDL:
1. Inclusive attitude: The learning environment is
characterised by appreciative attitudes towards all
the people.

6. Learning materials/equipment: Depending on the
task, the learning material/equipment has to be adapted
to the heterogeneous pupils.

2. Accessibility: All areas should be accessible to
all users regardless of their physical abilities.

7. Interactions: Pupils learn a range of different social and
action forms that allow them to interact with each other
and/or with the teacher in different ways.

3. Learning environment: must be adapted to the
varying conditions and needs of heterogeneous
groups of pupils as well.

8. Rules: Rule changes that refer to well-known sports
games such as football or basketball, whose rules are
familiar to many children and young people, are often
difficult to implement. For this reason, it is very important
for the teacher in this context to create an atmosphere of
openness and flexibility

4. Teaching methods: are adapted to the needs,
interests,
special
requirements,
skills,
competences, and possible impairments of the
pupils.

9. Feedback: All pupils should receive feedback according
to the individual activities and learning progress passed.

5. Guidance of exercises/tasks: The verbal
instruction must be in a language that everyone
understands: short, simple, and concise choice of
words. Students must have enough time to
understand the instructions.

10. Assessment: Pupils can demonstrate their acquired
competences in different ways, taking into account their
individual potentials, which are assessed.
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INEDU
INEDU approach is made possible through a variety of
adaptations in different areas, diverse movement options,
varied solution strategies and individual adaptations.
Through didactic-methodical adaptations, shared movement
experiences and the consideration of individual special
needs of children/adolescents - with and without
physical/cognitive impairments/chronic illness - all pupils can
be supported in the development of various sport motor
skills and competences according to their needs. Pupils can
experience participation, self-efficacy, and success in
sporting activities in inclusive physical education. The pupils
recognise commonalities and different strengths and
weaknesses and thus learn to accept the varying learning
requirements within the class.
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Good practices and advises to physical educators

•
•
•

Demonstrations by both the teacher and pupils play
an important role in the learning process of children
and young people.
Pictures or videos can also be used. Among other
things, care must be taken that the demonstration is
seen well by all.
Assistance is associated with physical closeness,
given by the teacher according to individual needs. If
the above approaches are not suitable for individual
students, tactile modelling can be used.
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Sports lessons can be
experienced in different
movement relationships.
Not all activities always
have to be done together.
Depending
on
the
situation, activities can be
done in separate groups,
in pairs or individually.
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Stakeholders in action
Specific preparatory work is required when
introducing inclusive sport at school.
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Action

Category

Preparatory work
regarding the school –
dean, head master,
admin, colleagues, etc.

•

“Adapted Physical Activity”

•

Consultation with colleagues
experiences and practical tips.

•

Form a team with colleagues who have
experience in inclusion, e.g. to plan and
evaluate sports lessons together.

•

Seek professional advice from trained
specialist.

•

Attend appropriate further training
courses on the subject of sport and/or
special needs education.

•

Make use of specialist literature on the
subject and use planning aids

about

15

Action

Category
•

By conducting interviews with parents
teaching staff may collect useful
information
on
the
medical,
psychological, and social situation.

•

Children should learn to accept
supposed weaknesses/impairments - of
themselves and others.

•

Rules for social interaction in sport at
school are to be defined in a joint effort.

•

Possible difficulties/problems in sports
lessons need to be discussed

•

The focus should be on joyful and
learning-oriented cooperation.

Preparatory work regarding
parents

Preparatory work regarding
Students/ pupils
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Action

Category

Preparatory work regarding
infrastructure - like sports
equipment, bathrooms etc. but
also transportation to/ from
training hall, etc.

•

What kind of materials/equipment and aids
are needed to enable all children to
experience movement according to their
respective conditions?

•

Are materials (e.g. balls, hoops) in different
sizes and colours needed?

•

Are shower rooms equipped for disabled
children and accessible to all?

•

Is the gym/outdoor sports field easily
accessible?

Tasks
•

Procurement and provision of required aid
materials and equipment.

•

Setting up safety precautions
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•
•

Preparatory work regarding
organizational aspects - incl. safety/
security
Tasks

Provide or set up necessary materials and
equipment for safety precautions.
Give clear, short, and easily understandable
verbal instructions

Preparatory work regarding students
with physical challenges engagement in
inclusive physical education and
activities
Tasks
•

Action

Category

If necessary, prepare equipment stations
with appropriate safety measures and
precautions

•

What safety precautions need to be taken
to enable all children to have different
movement experiences?

•

What materials/equipment cannot be used
well by cognitively and/or physically
impaired children and what alternatives are
there?

•

Could health impairments /injuries/ accidents
arise for cognitively and /or physically impaired
children?

•

How can exercises be adapted?

•

Which learning settings can be initiated in
order to provide all children with joyful and
learning-oriented movement experiences?
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Action

Category

Preparatory work
regarding other students
engagement in inclusive
physical education and
activities

•

How can impaired and non-impaired
children/young people learn with and from
each other or support each other?

•

For which exercises does it make sense to
form tandems?

•

Should tandems/ teams/ groups with
comparable, individual movement possibilities
(e.g. zone play) be created?

Tasks
•

Children should be motivated to engage in
different sports learning settings and
choose
the
most
appropriate
exercises/tasks/stations for themselves.
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Subsidiary
Reflections to methodological support

Coexistent
For
the
needs
of
the
methodological support to
inclusive physical education, a
specific
classification
of
movement relationships could
be defined, as follows:

Co-active

Cooperative
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Homogenisation
Role allocation
In addition, various
aspects of possible
adaptations and
solutions for inclusive
sports lessons could
be classified, like:

Compensation

Using differences
Chance and luck
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The modification of various didactic-methodological aspects of
inclusive physical education should at most be guided by the
following principles:

Students are involved in the
process of modifications.

Many possibilities
(e.g. in terms of material, rules)

Pupils with impairments/chronic illnesses should be given the
opportunity to experience the same variety of sport and
exercise activities

If a modification proves not to be
useful, it must be modified.

Modifications are
offered continuously.

The special needs of all children and young people are taken
into account when planning physical education lessons.

Closure
Supporting horizontally teaches is, in general, a
new platform in educational management and
sphere. Usually support is provided in a vertical
way with a systematic influence without taking
under significant consideration personal specifics
of particular pedagogue. However, focusing on
support for sport teachers is even more specific
and mostly unrecognizable as a dimension in the
theory and also in the massive school practice.
That is way enlightening the practical and
methodological support for teachers that
implement in practice inclusive physical
education for all children and young people is
adequate and prompt.
22

Thank you
For your
Attention! 
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Extra Resources
www.inedu.eu

