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IInnttrroodduuccttiioonn  ––  aabboouutt  tthhee  pprroojjeecctt  aanndd  tthhiiss  ddooccuummeenntt  
 

The INEDU project combines the efforts of four partners – i.e. Agency Ozon (Bulgaria), BEST INSTITUT 
FÜR BERUFSBEZOGENE WEITERBILDUNG UND PERSONALTRAINING GMBH (Austria), HEPHAESTUS 
SPORTS CLUB FOR PEOPLE WITH PHYSICAL DISABILITIES (Greece) and SONIK START (Bulgaria).  

The starting point of the INEDU joint effort is supporting physical education teachers in introducing, 
organising, and implementing inclusive sport in mainstream schools. By providing physical education 
teachers with a comprehensive methodology for inclusive physical education (IO1) and an online 
supervision platform for their professional development (IO2), we aim to increase the quality of their 
work/performance.  

We are using the terms inclusive physical education and inclusive sport interchangeably to denote our 
vision of creating the right conditions and environment at schools, so that all learners, irrespective of 
their physical disability, are able to participate in structured sport activities together with their peers.  

The end users are all pupils at school. By improving the competencies of physical education teachers – 
our direct target group – we want schools to embrace inclusive sport perspective and allow all pupils to 
be engaged in sports activities.  

This document represents Intellectual Output 1 (IO1) providing methodological guidelines for teachers 
in physical education on how to organise, conduct, and sustain inclusive sport as part of school 
curriculum and environment. It can be understood as a comprehensive methodological manual to 
support them in the delivery of inclusive sport activities at schools they work at. This output has been 
validated in the partner countries with expert teachers and covers relevant know-how in the field of 
inclusive sport. The guidelines stretch over all school grades and should be easily adaptable to individual 
ones (I-XII). Contents have been elaborated by BEST Institut für berufsbezogene Weiterbildung und 
Personaltraining GmbH with support in specific good practice research by all project partners and in 
Chapter 3 with instructions from inclusive team sport activities from sports club Hephaestus. 

Another goal of the manual is to present step-by-step instructions for adapted delivery of mainstream 
group sports trained at schools, typical for the represented partner countries, i.e. basketball, volleyball, 
and handball. 

It is foreseen to be used as a self-paced self-development tool stimulating physical education teachers to 
develop and embrace inclusive physical education in their daily training activities. 

Based on research of current international know-how in the field of inclusive pedagogy and sport, the 
outcomes have been matched and adapted to school education contexts of the four partner countries 
and allow adaptation to other national contexts as well. 

With the overall expected impact on professional competences of physical education teachers, it will 
also contribute to increased motivation for learning and development of all learners with physical 
disabilities and diversity awareness among all learners. 



 

 

 

To achieve these objectives, the content is based on previous experience of the INEDU partnership and 
has the following structure, thematic focus: 

Chapter 1 – What is Inclusive Physical Education/Sport?  

In this chapter we provide a summary of internationally recognised definitions and frameworks of 
inclusive sport applied to school education context. The aim of this chapter is to present the philosophy 
of inclusive sport and its benefits and promote it across our education systems. It will also define the 
framework for inclusive physical education at schools, which can be defined in two main groups of 
activities: general practical exercises and team sport activities (e.g. basketball, volleyball, or handball).  

This chapter discusses why physical education teachers need to embrace inclusive pedagogical paradigm 
and how it will influence the overall school climate. 

Chapter 2 – How to apply Inclusive Physical Education with focus on the compulsory practical exercises 
(Part 1).  

In this chapter we focus on how can teachers transform their current curriculum with focus on the 
practical exercises that are compulsory for each grade (i.e. I-XII). The chapter provides inclusion 
guidelines for each grade with sample learning plans and scenarios. 

Chapter 3 – How to apply Inclusive Physical Education with focus on team sport activities (Part 2).  

In this chapter we focus on how can teachers transform their current curriculum with focus on team 
sport activities. There are subchapters for each sport (basketball, volleyball, and handball) 
methodological description.  

The chapter provides step-by-step instructions for teachers on how to organise team sport activities for 
these sports. 

Chapter 4 – How to support learners in Inclusive Physical Education 

In this chapter we provide clear guidance on the specific preparatory work required when introducing 
inclusive sport at school. As mentioned, there are two distinguished groups of learners: learners with 
and without physical disabilities. Physical education teachers should be supported by other pedagogical 
and administrative staff of the school. To successfully introduce inclusive activities in schools, both 
groups need to implement specific preparatory activities. 

The chapter provides step-by-step instructions for the engagement of both types of learners. 
Furthermore, it provides guidance on how to address potential risks and collaborate with parents, if 
needed. 

An executive summary shows all in short to remember from this document (in Chapter 5) and the 
Chapter 6 with Appendices provides information on bibliography and further reading recommendations 
as links to relevant additional resources.  



CChhaapptteerr  11  ––  WWhhaatt  iiss  IInncclluussiivvee  PPhhyyssiiccaall  EEdduuccaattiioonn//SSppoorrtt??  

TThhee  pphhiilloossoopphhyy  ooff  iinncclluussiivvee  ssppoorrtt  

Inclusive physical education should enable all children 
- with/without physical/cognitive impairment or
chronic illness - to fully and actively participate in
physical education. Inclusive physical education
classes enrich us all and highlight potentials of each
pupil. The diversity of each individual in a group is
understood as a stimulus and enrichment for learning
and development processes of the whole group.

A pupil's wheelchair, for example, can take on a whole new meaning as an interesting, mobile, and fast 
piece of sports equipment that opens up new possibilities for mobility. The individual view of each 
participant and the knowledge of the range of their diverse motor, cognitive and social-emotional 
preconditions shows that a diverse repertoire of methodological approaches is necessary to make joint 
active sports activities possible for all participants.  

It is of decisive importance to understand the heterogeneity of a group of pupils and rethink sporting 
activities in various fields of movement. The six pedagogically significant perspectives of sport - 
performance, togetherness, impression, expression, risk, and health - should develop equally and side 
by side in a lesson to allow the development of a broader perspective. That way, pupils should get to 
know different attributions of meaning and thus different approaches to sport and be able to discover 
them by themselves. Including different perspectives can lead to introducing new approaches to 
movement and sport activities and addressing the diverse needs of children and young people in 
inclusive sport settings. All children have the right, regardless of their physical and cognitive possibilities 
and limitations, to learn about the equally important perspectives of inclusive sport.  

This can be possible if methodological strategies and spaces for action are individually adapted and thus 
fields of movement are (as far as possible) made accessible to all: adapted equipment arrangements, 
simply structured movement tasks, explanations provided in simple language, and more time for 
individual activities are simple ways to implement inclusive physical education. 

Truth is, it is difficult to reflect and modify the ways of acting. However, our mission as external agents 
should be to find all barriers, study them and identify ways to reduce them. At the same time, we must 
take advantage of the benefits that learning/ training facilitators like sports instructors and teachers can 
provide and take advantage of them. How? 

 Observe the environment (including facilitators and barriers).
 Study, always.
 Build a "village" (e.g. a team and a team spirit, and mind set).

https://pixabay.com/photos/change-new-beginning-risk-road-3256330/ 



 

 

 Know the different disabilities, their specificities and their implications for daily life. 
 Know and dominate physical activities adapted to the disabilities. 
 Adapt materials, techniques, tactics, rules 
 Develop communication skills with pupils with special needs. 
 Know the system and the laws and take advantage of them. 

The greater the practice and the coexistence with people with different disabilities, the more answers 
will come up and solutions the teacher will have. 

 

The TREE model highlights those aspects that may need to be changed in inclusive physical education. 
TREE is an acronym that stands for Teaching Style - Rules - Environment and Equipment. 

Teaching Style: teaching forms and procedures, methodological approach, and social forms.  
Example: For a visually impaired/blind child, explanations and instructions should be given more 
verbally. For children with cognitive impairments, explanations and instructions should be given in easily 
understandable language and, if necessary, accompanied by practical demonstrations. Taking different 
measures in practical implementation - e.g. in addition to the basketball hoop, there can be a lower 
'basket' (waste paper basket on a box) for children/young people who cannot throw the ball high due to 
their physical impairment. 

Rules: Inclusion can also be facilitated by changing the rules of the game, e.g. introducing zones (e.g. in 
football or basketball) where players of equal strength play against each other. The double counting of 
goals scored by 'disabled' players is rather counterproductive, as stigmatisation remains. 

Environment: How is the lighting, background noise? Is the gym a low-stimulus or stimulus-intensive 
space, and are there structural barriers and obstacles? What conditions need to be considered for 
outdoor activities, what precautions need to be taken? 

Equipment: Offer playground equipment and materials in different designs (e.g. balls in different colours 
and sizes, with varying bouncing characteristics, etc.) 

For teachers, inclusive physical education often means adapting to new and sometimes limited learning 
conditions. Inclusive physical education is a challenge for further development of well-balanced 
teaching, where each pupil can learn in a socially integrated way at their own pace.  

 

TThhee  PPaarraallyymmppiicc  ggaammeess  hhiigghhlliigghhtt  tthhee  iinncclluussiivviittyy  aanndd  ttaalleenntt  ooff  aatthhlleetteess  wwiitthh  ddiissaabbiilliittiieess  

Change starts with sport 

Since the period after the Second World War, the sport has been recognised as one of the main ways of 
rehabilitation. Sport in this form has developed over the years and reached the level of recreational and 
competitive sports. Back in 1948, neurologist Ludwig Guttmann held the first sports competition for 
wheelchair athletes at Stoke Mandeville in London. These games will eventually grow into the 



 

 

Paralympics. Today there are summer and winter Paralympics. As of 2020, the Summer Paralympics 
included 22 sports and 539 medal events1 , and the Winter Paralympics include 5 sports and disciplines 
and about 80 events2.  

Disability is a complicated and complex phenomenon.  The Paralympics are considered to play a major 
role in the development of society. Since its inception in the mid-20th century, it has been a powerful 
way to include people with disabilities in normal life. These games have become a tool for diversity 
inclusion.  This world competition has become so popular that it can boast of billions of spectators who 
cheer and admire top athletes, where physical disability grows into mental and physical power. In this 
way, competitors with disabilities, like ancient heroes, become role models for all mankind. Their 
physical and mental strength inspires people around the world to fight and overcome obstacles striving 
for progress. Athletes with disabilities have to overcome numerous obstacles to achieve sporting 
achievements. Their success is worthy of admiration and is an incentive for everyone who has a goal in 
front of them. 

 

The role of sport and the Games as a tool for diversity inclusion 

The meaning and significance of the Paralympics can best be defined by Andrew Persons, the president 
of the International Paralympic Committee, who says: “I belong to the Paralympic Movement and I don’t 
think this Movement should just be for persons with disability, it’s what we want to show the world. We 
want to integrate a world where people feel included. The big stars are athletes with a disability but I 
feel included.” According to him, the IPC is an organisation that sees sport as a way to promote human 
rights and many athletes with disabilities advocate this idea. The Paralympics and the inclusion of 
people with disabilities in sports competitions change people's mindset, shift the boundaries between 
the possible and the impossible, between acceptance and rejection. 

 

Our Challenges Don’t Have to Hold Us Back 

Today, it is estimated that about 15% of the world's population has a disability. More than 190 million 
people face the limitations, rejections, and prejudices that define their social life. The Paralympics 
represent a window into the future and enable thousands of handicapped athletes to participate, fan 
experience, and participation in voluntary programs. The games organisers saw the opportunity to 
leverage opportunities for inclusion across all levels of games involvement through the integration of 
three pillars: diversity, equity, and inclusion3.   

Let's start with the fact that many people give up their dreams because they believe that they are not 
good enough or that they lack strength and skills. Mankind needs motivation, people whose 

                                                           
1 "About Rio 2016". paralympic.org. Retrieved 22 May 2014. 
2 "Sochi 2014 Paralympics scheduled released". paralympic.org. 16 Oct 2013. 
3 file:///C:/Users/mildr/AppData/Local/Temp/MisenerandDarcy2014ManagingDisabilitySport.pdf 



 

 

achievements prove that nothing is impossible. Our role models are always those individuals with whom 
we share similar characteristics and admire. 

 

Some suggestions for you: 

We will now mention three, perhaps the most popular Paralympic disciplines: 

Wheelchair Basketball 

This is a custom basketball game for people with disabilities. If you want to 
develop a sports spirit or be part of a team, this sport may be the right choice 
for you. 

Have you heard of Jason McElwain?    

 It’s time to watch a video:  https://www.youtube.com/watch?v=fLeggFILXuU  

Jason was diagnosed with autism at the age of two. Life with this knowledge 
was not easy and everyone thought that he had no future. Suddenly, thanks to his faith, determination, 
and strength, a change took place. Jason has become a star and role model for many disabled people. 
McElwain came to fame on international news in 2006, when he shocked the world playing in a high 
school basketball game and scored twenty points. The game was described as a “miracle” by many in 
attendance4.   Let's listen to the message he sends to us: “If you don’t dream it, you can’t become it”5.  If 
you want to find out more about his life don’t hesitate to watch the movie The Magic of J-Mac, which 
was released in 2009. 

 

Wheelchair Handball 

 Wheelchair handball is a special handball played by 
people with different physical disabilities that part 
them from playing an able-bodied sport. 

If you want to become a part of the volleyball world, 
master the handling of the ball, this is the right 
choice for you. 

 

Have you heard of Massimo Cagiola? 

Massimo Cagiola is an athlete, a handball player, who initially led a normal life. Fate played with him and 
after the motorcycle accident he ended up in a wheelchair. This was the moment when Massimo said no 
                                                           
4 https://en.wikipedia.org/wiki/Jason_McElwain 
5 https://www.linkedin.com/in/jason-mcelwain-b7a37a156 

https://www.buzzsprout.com/790964/8034786-
jason-mcelwain-j-mac-hot-as-a-pistol

https://www.gazzetta.it/Paralimpici/07-12-2016/paralimpici-sogno-azzurro-massimo-comincia-il-
portogallo-1701150600289.shtml



 

 

to life's destiny and continued, thanks to his determination and energy to be the leader of an Italian 
young handball team and to be successful in sports. “With Massimo as a kind of role model, we want to 
start recruiting young athletes and to develop more clubs,” says his colleague Pierassa hoping for a 
bright future for the Italian wheelchair handball team6.   Let's hear the message Massimo Cagiola sends 
to us: "Playing in a wheelchair I found a new life. I immediately liked the idea of starting over because, in 
addition to finding my handball, I was allowed to share this passion with many young people"7  

 

Sitting Volleyball 

Sitting volleyball is a form of volleyball for athletes with a 
disability. As opposed to standing volleyball, sitting 
volleyball players must have at least one buttock in contact 
with the floor during the game8.  

 

 

Have you heard of Kaleo Kanahele Maclay? 

You have probably all followed the Tokyo Paralympics closely. Maclay is one of the sports stars who had 
the opportunity to show her sports skills in Japan. Her life was not easy. She was born with a club foot. 
In the first year of her life, her calf muscle was removed. Thanks to her mother, who believed that 
Maclay could cope with her shortcomings, regular training, and perseverance, Maclay accepted her 
condition and adjusted to life. When she was 10, she started training volleyball and fortunately, she 
soon discovered sitting volleyball and became very successful. Today, she is a successful businesswoman 
and the mother of a two-year-old boy.  She is proud to be the starting setter for the U.S. women’s sitting 
volleyball team, which she helped win gold at the 2016 Rio Paralympic Games. 

Let's hear the message Kaleo Kabahele sends to us: “So I do have a lot of limitations, but it didn’t limit 
me to play volleyball or play sports. I just had to adapt to whatever it was.”9  

It’s time to watch a video! 

https://www.youtube.com/watch?v=NTa7NIoWiOU 

 

                                                           
6 http://www.ehfoffice.at/businessreport2016/wheelchair-handball/ 
7 https://www.gazzetta.it/Paralimpici/07-12-2016/paralimpici-sogno-azzurro-massimo-comincia-il-portogallo-
1701150600289.shtml 
8 https://en.wikipedia.org/wiki/Sitting_volleyball 
9 https://sportsspectrum.com/sport/olympics/2019/12/31/kaleo-kanahele-maclay-paralympian-pastor-mom-
going-for-gold-tokyo/ 

https://sportsspectrum.com/sport/olympics/2019/12/31/kaleo-kanahele-maclay-
paralympian-pastor-mom-going-for-gold-tokyo/



 

 

Better future for all 

Nowadays, many sports are adapted to people with disabilities. We hope you find something interesting 
for yourself. It doesn't matter if you don’t become a professional athlete. It is important that you 
socialise, progress, and move forward. When choosing a sport, think carefully about what kind of activity 
you want to do. It is also important to decide whether you want to do group or individual sports. It is 
important to know, if you need special equipment for this sport and what its price is. Sport can help you 
in other areas of life, such as work or emotional life. Make an effort to find out what opportunities exist 
in your city and sign up - do not hesitate. The clubs employ professional coaches who do their job with a 
lot of love and knowledge. There you will meet the members of the team, who will encourage you to 
start crossing borders. And do you know why? Because there are no borders. Believe in yourself, realise 
your dreams, and know that the whole world belongs to you. 

 

IInnffoorrmmaattiioonn  ffoorr  ffuurrtthheerr  pprraaccttiiccee  --  aaccttiivviittyy  eexxaammpplleess  
 

As a part of a national campaign once in Bulgaria, 14 sports activities were organised and included 
people with physical and intellectual disabilities, and hearing impairments. Participants had the chance 
to participate in sports activities of their choice and change their roles in these events. About 1,500 
people took part in the event. People over the age of fifty-five also took part in the sports activities. This 
way, people of all ages without disabilities got an idea of how people with disabilities function.  

 

Example 1:   
People without disabilities sat in a wheelchair and went to the obstacles as participants with disabilities. 
They played basketball in a wheelchair for example. And vice versa - people with disabilities tried 
competing in sports such as fencing or water sports like canoeing.  

Rules: The participants get to know the terrain and each other. Then a competitive game between the 
participants ensues. Children with disabilities and children without disabilities exchange seats. The result 
is tracked during the game. People without disabilities can shoot at the basket from a sitting position.  

Environment: The environment should be accessible for playing basketball. If necessary, the basket 
should be placed in a position more accessible to players. This applies to all participants. Any obstacles 
must be removed from the path of the playing field. 

Equipment: The playground must be wide enough, sized, and laid out like a large basketball court.  

Adapted sports activities for children and people with disabilities help to develop fine and gross motor 
skills. When conducting such type of events, the creation of a sense of belonging to a team and team 
responsibilities is achieved. Sports initiatives allow teachers to show the potential they develop in their 
students. 



 

 

 

Example 2:   
For children with visual impairment, it is necessary to verbally give instructions and allow them to feel 
the environment around them by touching it. If necessary, blind children and the exercise assistants get 
into a preliminary contact.  

Rules: Children without disabilities help blind children to cross a certain route where there are 
obstacles. Part of the rule is to switch places. Children without disabilities take the place of children with 
disabilities. They blindfold their eyes and cross the same route. In this way they understand how blind 
children operate. 

Environment: Does the route meet the capabilities of the children? Are the obstacles designed in a way 
that visually impaired children can cross them? If necessary, they can be replaced and modified 
according to the capabilities and preparation of the children. Is the environment previously known or 
unknown to the children themselves with disabilities? 

Equipment: The equipment needs to fit the place and correspond to the approximate height of the blind 
participants. Obstacles should be positioned on soft surface. Also, the equipment must be accessible to 
the touch before being passed for the orientation of the competitors. 

 

Example 3 - Wheelchair racing   
The participants in this competition are divided into two groups, one of them are people in wheelchairs 
and the other people are without disabilities. Children of different ages and genders take part here. 
They communicate verbal and nonverbal. If necessary, instructions are given in simple and 
understandable language. 

Rules: Non-disabled participants also use wheelchairs for the competition. They start at one end of the 
track and aim for a record. As a result, the time for which they have passed the route is tracked and 
noted. 

Environment: The environment around them must be cleared of any objects that may be an obstacle for 
the participants. They get acquainted in advance with the length of the route. 

Equipment: People without disabilities must also have wheelchairs to run the race. Using the equipment 
must be explained in advance. 

  



 

 

 

TThhee  ffrraammeewwoorrkk  ffoorr  iinncclluussiivvee  pphhyyssiiccaall  eedduuccaattiioonn  aatt  sscchhoooollss    

Pupils with disabilities can and should be actively involved in physical education, because their 
participation can make physical education more dynamic. People with intellectual disabilities, for 
example, are often more emotionally open, show their joy directly and are often very empathetic. 
Dealing with pupils with impairments offers a broader perspective that promotes social skills of all 
pupils. Instead of performance orientation, the focus is on the experience of movement and the joy of 
movement. 

Inclusive physical education requires an organisation that corresponds to needs, interests, and 
prerequisites of every pupil. Teachers are expected to assess the initial situation, find adequate contents 
and offers, and select optimal ways of learning and communication, so that pupils are not 
underperforming. Different learning requirements and behaviour should not lead to negative labels but 
should be used as a welcoming opportunity to develop support measures for heterogeneous groups of 
pupils. Physical education in particular offers a good opportunity to playfully promote social interaction, 
consideration, fairness, and (competitive) struggle. Trained teachers can achieve this with relatively little 
help and a little creativity. 

In order to adapt physical education to the individual needs, skills, and competences of the pupils, it is 
useful to analyse the group of pupils in advance. The choice of support depends on what kind of support 
is needed - in case of physical conditions/impairments, different types of movement must be chosen 
than in the case of cognitive or social-emotional disabilities. In case of physical impairments, it is more 
important to make spatial changes; in the case of mental and emotional-social impairments, it is 
primarily the learning concept and structures that need to be changed. To create a shared sense of 
achievement in physical education, a didactic-methodological concept of physical education that focuses 
on diverse forms of independent, self-determined, and social learning is necessary. That way, the 
learning process is based on pupils’ needs. Such individual learning support is oriented towards the 
perspective of strengths. 

To enable joint action, the focus should be on the respective abilities and potentials of the pupils - not 
on the impairment. As a result, the ability of each pupil to participate can be further strengthened. With 
regard to the quality of the content and methods of physical education, joint physical education is 
successful when the following aspects are fulfilled: 

 Do the exercises and tasks challenge encourage all pupils to independently take part in the 
activities? 

 Do the exercises and tasks ensure that the various objectives of physical education are 
communicated to everyone to the same extent? 

 Do all pupils understand the meaning of the task? 
 Can all pupils have experiences contrary to their attitudes? Is there a possibility to critically rethink 

these attitudes and, if necessary, to act differently? That way, a pupil with an intellectual 



 

 

impairment could not only act as a helper but distinguish himself in unsuspected performance 
strength. 

If inclusive physical education shall be implemented in schools in a sustainable way, it is worth 
considering the following recommendations when designing inclusive physical education lessons. 

 

Focus on the potentials and strengths of the pupils:  

Special educational diagnoses should not be the 
focus, but the strengths. Partial performance 
strengths and special talents of the pupils should be 
picked up and promoted so that the children can 
experience success. A child with autistic behaviour 
who can run particularly fast, for example, can 
emerge victorious in sprints. 

Individual performance and performance feedback:  

Children should be encouraged and challenged to perform according to the limits of their abilities. Here 
however the individual reference standards should be placed in the forefront and process-oriented, 
dialogue-based forms of performance assessment should be used. Individual development reports or 
portfolios are suitable for this purpose, for example - but performance and performance feedback 
should not be dispensed in inclusive sport. 

Accompanying individual learning:  

Individualised learning is a highly complex model that cannot be mapped in the grid of 'normal' and 
'impaired' learners. To appropriately recognise the abilities of the pupils, it is advisable to actively 
involve pupils in the learning processes. For this purpose, open, game, and activity-oriented activities 
that can combine self-directed and social learning be used. 

Learning in a peer group:  

Learning with and from each other is an excellent method to promote social competencies in the 
learning group. Communicative and action-oriented learning scenarios are particularly suitable for this 
purpose, in which new knowledge can be developed through joint discussion.  

  

https://pixabay.com/photos/kids-sports-children-protection-day-1448234/ 



 

 

Role of the teacher:  

The main goal must be to create a positive atmosphere in the class. The lesson design should be 
characterised by content-related tasks that the whole group is responsible to solve. 

 

GGeenneerraall  pprraaccttiiccaall  ((ssppoorrttss))  eexxeerrcciisseess  
The didactics and methodology of inclusive physical education are guided by the objective of introducing 
relevant teaching and learning processes, promoting autonomy, and are empowerment-oriented. The 
task is primarily to prepare for the pupils different contents (exercises, tasks, movement games) of 
physical education in a developmental and action-oriented way – differences in performance should be 
normalised. 

Certain methodological principles should be taken into account for the structure and sequence of 
exercises, tasks, and games. The individual steps should always be guided by the following principles:  

 

 

The following teaching methods are particularly suitable 
for inclusive physical education: 

 Demonstrating and showing movement; 
 Describing and explaining movements; 
 Setting a movement task; 
 Providing movement support, 'leading' movement; 
 Observing and commenting, analysing and correcting 

mistakes, conducting class discussions, and using 
various support materials. 

 

When choosing adequate exercises, it is advised to offer exercises and tasks with different options so 
that the young learners can choose to participate according to their interest and ability. Station tasks, 
obstacle courses, circuit training, relay games and small games with different levels are particularly 
suitable.  

 

from easy to difficult,

from simple to complex, 

from known to unknown.

https://pixabay.com/photos/team-grass-cheer-field-game-
sport- 

 



 

 

Example ‘obstacle course/parcour’:  

Six different stations are set up in the gym, and the pupils have to go through each obstacle. To meet 
the varying requirements and exercise needs of the pupils, two different courses with different exercises 
and tasks can be set up and the pupils divided into two groups. While one group balances on a balance 
beam, the other group balances on a rope; one group climbs up the climbing pole, the other group does 
a certain number of jumps; one group jumps over a box element while the other group crawls through a 
box element. The construction of a course offers many variations that can be combined according to the 
targeted goals. 

With such setting, pupils with different prerequisites can be integrated into joint sports activities 
without compromising their quality. At the same time, they also learn that it is normal to perform 
differently. The possibility of choice also increases the pupils' willingness to participate. 

SSeelleecctteedd  tteeaamm  ssppoorrtt  aaccttiivviittiieess  
Team games such as football, handball, basketball, volleyball or mat ball require team spirit and 
promote different strengths at the same time. In addition to speed, ball skills and a good eye for game 
play are important. If the teams are roughly equal, different strengths come into play and are used by 
the players. The game can also be played in short sequences so that the ability to concentrate is not too 
strained. To ensure fair play, it is also advised to introduce a clear set of rules: 

 Clear and concise rules should be communicated within the team, and checked to be  understood by 
all pupils; 

 Use of yellow and red cards to indicate rule violations. It should be clarified in advance how many 
cards lead to a certain measure. 

 Alternatively, time-outs can be imposed for rule violations, which are served on the side of the 
court. 

 Selected pupils can act as impartial referees or pilots - after appropriate instruction. 

Whatever rule you apply, if follows as much as possible any official regulation in sports like football, 
volleyball, handball the easier it is for a little more experienced to refer to their existing knowledge and 
to then also rely on these rules in the future for e.g. matches with other teams. 

 

More examples than the foreseen three ball sport activities for this project 

Example of ‘mat ball’: Two teams are formed. The team in possession of the ball tries to dribble and/or 
pass the ball from its half of the field into the opposing team's half of the field and place it on the 
opposing team's mat. The players are allowed to move freely in the field of play, but are limited to 
making only three steps with the ball in their hands (based on basketball rules). The ball can be captured 
by the opposing team during a move. The team that scores the most points wins.  

  

 



 

 

Possible variations are: 

 Reducing the size of the court or dividing the playing field into different areas. The supposedly 
weaker team plays on a larger field; 

 The level of difficulty can be changed by the number of mats; 
 The class decides together on rules that take into account the special needs of the group, e.g. 

number of steps with ball, dribbling or not, throwing on the mat or putting down on the mat; 
 Introduction of further rules of the game of basketball, e.g. time limit per move, foul, free throws, 

distances to the mat/basket; it is to be thrown into the basket; 
 A maximum of five passes may be made per turn. 

 
It is also advised to introduce reflection phases in which the sports lesson is evaluated together with the 
pupils: what was good - what was not so good? How did the pupils feel about the respective actions?  
So-called ‘mood sheets’ can also be used for this purpose. 
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BBeesstt  pprraaccttiicceess  ooff  iinntteerrnnaattiioonnaallllyy  rreeccooggnniisseedd  ffrraammeewwoorrkkss  ooff  iinncclluussiivvee  ssppoorrtt  aapppplliieedd  ttoo  sscchhooooll  
eedduuccaattiioonn  ccoonntteexxtt  hhiigghhlliigghhttiinngg  bbeenneeffiittss  ffoorr  ffuurrtthheerr  eennhhaanncceemmeenntt  iinn  iinncclluussiivvee  eedduuccaattiioonn  
mmooddeellss  
 

The following examples are included to show practices in sports other than football, handball, and 
volleyball and to possibly learn from these implementations. The partnership did research in their own 
countries and beyond and found the following good practices. 

„ Art therapy for children with 
disabilities “ 

Implemented at school grade: 
all 

Where it comes from: Bulgaria 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

Although not directly implemented within sports, this type of 
therapy helps with assimilation, development of cognitive 
functions, fine and gross motor skills, and concentration all of 
which will be of benefit then in sports education.  
The pupils with disabilities have untapped potential which can 
invoke a new way of thinking outside of the traditional ideas that 
professionals and the rest of society have in order to see the world 
in a completely different way. The specific and at the same time 
non-standard exercises that art and occupational therapists use in 
their work have been proven to have a positive effect on children 
with SEN (Special Educational Needs).  
At the heart of these activities is art and its healing and developing 
power. In these activities, the children work individually. They 
invent, draw and express their emotions all by using their hands.  
Example activities to work with:  
Touch panels: made of various household materials can help to 
develop tactile and sensory perceptions. They give children with 
SEN the opportunity to touch and get acquainted with a variety of 
materials. 
Sensory bottles. These sensory bottles can be made from an 
ordinary PVC bottle in which objects of different types and colours 
can be placed. Simple in appearance, but with an important and 
fundamental role in the development of sensory perceptions - 
touch, hearing and vision. 
 
Modelling materials: touching these types of materials, helps to 
raise awareness of the impact on a particular type of material and 
as a result of this awareness develops coordination, grip and 
attention. 
As a result of the realisation, the children can explore and 
influence their direct environment by their movements, gain self-
confidence and become fitter. Following the individual work, the 
activity can be completed by the facilitator taking the next step 



 

 

towards including the child with SEN in group activities and/ or 
games. Since mobile games are not so well known, but c,ould 
contribute to the physical development of younger children the 
following examples could help. 
Examples for group activities: 
“Water bombs” - the aim of the game is to develop coordination 
of movements, concentration and colour perception. The children 
are given clear guidelines. Each of them has balloons in different 
colours, which are filled with paints in the main colours. The 
children are instructed to throw the balloons at the target. When 
the balloons hit the target, colours are scattered, which brings joy 
and develops children's colour perception. 
“Parrot” - is an old, but extremely useful game. The children are 
instructed to follow the movements demonstrated by one of 
them, after which each is given the chance to enter the lead role. 
Here, the pupils develop their memory, concentration and skills for 
non-verbal communication and gross motor skills. 
“Blind granny” - the game allows pupils to develop their hearing 
and tactile sensations. When one of the sense organs is excluded 
from action, it allows the others to show their power. One of the 
participants is blindfolded and receives instructions by touching 
the others and using their hearing to guess who is standing in front 
of them 
Example mobile activities that are also used as a gentle therapy for 
children with mobility impairments: 
“Yomeyho” manual therapy - allows the body to restore its vitality. 
It is useful for correcting asymmetries in the body and activating all 
systems in it so that they work in synchrony. 
Ground gymnastics - useful for maintaining and restoring joint 
health. Children who attend this type of gymnastics may benefit by 
showing more skilful and coordinated movements. 
Yoga - Many Yoga exercises can be applied with children having 
special needs to help improve their physical and emotional state. 
Musical activities - the basis of the movements is the music and its 
pace. The activity stimulates auditory perception and contribution. 

Benefits (= how can it enhance 
inclusive education models 
implementation) 

+ children with SEN learn how 
to express their previously 
unexplored or not understood 
emotions inside them and to 
channel them into creating 
things.  
+ There is no need for complex 
techniques and difficult tasks or 
numerous developing materials 

+ The most important thing for 
active and fruitful work with the 
child with SEN is to discover 
their strengths and, 
consequently, to recognize their 
need. 
+ the lack of already known 
things provokes imagination 
and creativity, the ability and 



 

 

distributed in the store 
network. 
+ It is this process that increases 
self-esteem and belief in one's 
own abilities and at the same 
time shows how amasing the 
individual view is. 

pleasure to create something 
with ones own hands. 
 

Contact (if known organisation 
to contact for further details) 

SONIK START, Bulgaria   

 

Sport learning setting 
"Clothespins game" - station 
operation“ 

Implemented at school grade: 
I-V 

Where it comes from: Austria 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

In a gym (with 25 children), 10-12 stations are set up, which the 
children can master cooperatively or competitively. At the 
beginning of the game, each child receives 8 clothes pegs (2 of the 
same colour). The children slowly walk/roll past the hoops with the 
same colour and take 2 clothes pegs of each colour. The clothes 
pegs are clipped to the T-shirt. If a child is invited by another child 
to do an activity together (pairing up), they cannot refuse, but they 
can choose the station. Each child collects their colour of choice. 
The aim here is the permanent mixing of the forming pairs. As an 
example, some stations are presented that the children can 
choose and master: 
"Arm wrestling": Lying prone on their mat opposite each other, 
each child places one arm at the elbow joint. The hands interlock 
and the children now try to press the back of the other's hand 
onto the mat. A child wins when the back of opponent’s hand 
touches the mat. The defeated gives the winner one of their 
clothes pegs of choice. 
Inclusion option: Children in wheelchairs often have strongly 
developed arm muscles due to pushing the wheelchair. For visually 
impaired children, direct contact with the opposite person is an 
advantage, as arm wrestling is not characterised by large-scale 
orientation skills. Arm wrestling also offers children with weight 
problems an opportunity to win. 
"Pedalo ride": Children use pedalo to cross a certain distance. 
They independently determine the start-finish area within the 
movement zone and the number of repetitions.  
Inclusion option: Children in wheelchairs negotiate equal-
opportunity conditions with pedalo riders (e.g. distances of 
different lengths). Visually impaired children move according to 
acoustic signals of the partner child or are guided by them. 



 

 

"Basketball - basket throwing": The children throw from jointly 
agreed (possibly also different) dropping lines/zones with the one-
handed standing throwing technique. 2 points are awarded for 
each successful basket (= game reference to basketball).  
Inclusion option: Children in wheelchairs may take the standing 
throw with both hands and the basket shot with a wheelchair. 
Children with visual impairments receive 2 points for hitting the 
basketball board. 

Benefits (= how it can enhance 
inclusive education models 
implementation) 

+ Individual strengths and 
possibilities in the physical and 
mental areas of the children are 
taken into account 
+ Children decide the course of 
the chosen challenges (e.g. 
number of repetitions) within 
bandwidths and choice of 
materials (e.g. types of ball) 
themselves 

+ the innovative sports learning 
setting with the method of self-
directed learning supports the 
children in further developing 
their individual potentials as 
well as in building a positive 
self-concept 

Contact (if known organisation 
to contact for further details) 

Norbert Zauner, M.Ed. is a 
teacher of sport, movement 
and health at Praxis-VS and 
Praxis-NMS, lecturer at the 
University of Teacher Education 
Upper Austria (sports 
development teaching, motor 
basics). 

E-Mail:  
norbert.zauner@ph-ooe.at  
Web: www.norbertzauner.at; 
http://pro.ph-ooe.at/norbert-
zauner.html 

 

  



 

 

 

„Hephaestus Sports club - 
Multiplier for sports for 
impaired people “ 

Implemented at school grade: 
all 

Where it comes from: Greece 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

In basketball, for example, in sports club Hephaestus, everyone 
plays in a wheelchair and learns the technique with it. Meaning, 
non-disabled also play in a wheelchair.  
Basketball games are played with and without wheelchairs, but 
there is not yet a fixed set of rules for these games. 

Benefits (= how can it enhance 
inclusive education models 
implementation) 

+ Offering different types of 
sports and sporting activities for 
impaired people 
+ Increasing the health and 
well-being of impaired people 
+ Competing with other 
athletes - increasing self-
confidence and joie de vivre 

+ Informing society about 
sporting opportunities for 
people with disabilities 
+ Creating some awareness in 
society about sporting 
opportunities for disabled 
people  
+ Inclusion of impaired people 
in society through sport 

Contact (if known organisation 
to contact for further details) 

The sports club Hephaestus  
Greece 

 

 

„Warm up activities “ Implemented at school grade: 
I - V 

Where it comes from: Greece 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

To introduce sports activities for mixed groups, we use some kind 
of warm up activities, helping them work together and having fun 
together. Pupils with special education needs can experience 
different moves and equipment they may also find at home for 
further practice. 
“Move the Cone”: Pairs are standing opposite each other in a 
distance of 10m. We place a cone in the middle between them.  
They are standing in upright position and try to aim the cone with 
a ball, by only using their hands (5 shots each). 
Repeat then the same exercise but this time on knees, the 
throwing must be above shoulder height (5 throws each). 
A last round shall be implemented in standing position, throwing 
over shoulder, with emphasis on the use of the opposite hand-leg 
(5 shots each). 
“Balloon”: Children form couples. First, each of the pupils shall hit 
the balloon with one hand only at a time. The aim is to move it to 
the peer, making sure the balloon does not touch the floor. It ends 
when the balloon touches the ground (or when the group has at 
least had each 10 times contact with the balloon.) 



 

 

Then each pupil then hits the balloon with both hands, making 
sure the balloon does not touch the floor. 
Making it more difficult, two pupils shall throw the balloon to each 
other over a stretched rope separating them. You can adjust the 
height of the rope to different levels. Two other children can hold 
the rope and then change with the others performing the activity. 
Equipment needed: balloons/ cone and ropes.  

Benefits (= how can it enhance 
inclusive education models 
implementation) 

+ Increasing the health and 
well-being of impaired people 
+ Easy to implement as inclusive 
activity at different age groups  

+ fun aspects as “warm up” 
activity 

Contact (if known organisation 
to contact for further details) 

The sports club Hephaestus  
Greece 

 

 

„ Throw a foam javelin “ Implemented at school grade: 
VI - XII 

Where it comes from: Greece 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

 “Throw a foam javelin”: Students in a row throw a foam javelin 
above their shoulder, in upright position with emphasis on the use 
of the opposite hand-leg. (5 shots each) 
Next, in a row, they throw a foam javelin running and stopping 
before a line (5 throws each). 
Equipment needed: foam javelins 

Benefits (= how can it enhance 
inclusive education models 
implementation) 

+ Increasing the health and 
well-being of impaired people 
+ Competing with other athletes 
- increasing self-confidence and 
joie de vivre 

+ Inclusion of impaired people 
in society through sport 

Contact (if known organisation 
to contact for further details) 

The sports club Hephaestus  
Greece 

 

 

„Using equipment“ Implemented at school grade: 
VI-IX 

Where it comes from: 
Switzerland 

Short description of how it is 
implemented/ (maybe what is 
needed as basic consideration) 

Using gymnastics equipment enables intensive physical experience; 
helping and securing play has an important role here. 
Children/adolescents with disabilities need adaptations in the 
assistance depending on their condition. Knowing the movement 
sequences and discussing the assistance together are important for 
optimal and safe movement. 
"Bar games": Four bars (high, low, crossed, stepped) are set up in a 
rectangle so that they touch each other. At a music stop, the 
teacher names a task to be performed on the bars (hang, support, 
quadruped, etc.).  



 

 

Inclusion option: Children with a visual impairment are 
accompanied with a partner; wheelchair users drive around the 
rectangle and give the movement instructions. Children with 
hearing impairments can be given a sign for new movement 
sequence or have someone demonstrate the next exercise. 
"Hip lift": Pupils stand in front of the chest-high high bar and try to 
do a sort of a pull up. They need to swing with their bent arms and 
tense legs on the bar.  
Inclusion option: Children in wheelchairs can drive under the high 
bar and get directly (without swinging up) into the support. 
Children with visual impairments should be guided through the 
first demonstration of the whole movement guided so that they 
can develop an idea of movement. 
"Jumping into the mini trampoline": The children start on two 
adjacent long benches and jump into the mini trampoline, doing a 
stretch jump and then landing softly on the mat.  
Inclusion option: for children with visual impairments, a 'bar railing' 
can be set up as an orientation aid. Start-up and dismount can be 
accompanied by clapping and voice. Wheelchair users can do 
supports and swings or a parallel task in the parallel bars. 

Benefits (= how can it enhance 
inclusive education models 
implementation) 

+ Enjoying trying out new/ 
different gymnastics equipment 
+ Perception of different body 
experiences 
+ Experiencing a sense of 
achievement 

+ Children with various 
impairments can use gymnastics 
equipment if clear and 
unambiguous assistance is 
provided and they are told 
where and how the body 
contact takes place 

Contact (if known organisation 
to contact for further details) 

Stefan Häusermann, sports 
teacher, adult educator, and 
consultant in the field of sport 
and inclusion 

mobilesport@baspo.admin.ch 

  
   



 

 

GGlloossssaarryy::  IImmppoorrttaanntt  iinntteerrnnaattiioonnaallllyy  rreeccooggnniisseedd  ddeeffiinniittiioonnss    
 

A-Z Definition 

A Acoustic/auditory perception   
Auditory/acoustic perception refers to the sensory perception of sound (hearing). 

A 
Arm wrestling  
Arm wrestling is a game played for the purpose of measuring strength and is a power sport 
practised under competitive rules. 

A 
Athletics  
The sport of athletics consists of many disciplines different than running and technical 
disciplines. 

B 

Balance ability  
Balance ability is the ability to maintain one's entire body in a state of equilibrium or to 
maintain or restore this state during and after extensive body shifts. It is a part of the 
coordination skills. 

B 

Baskin  
Baskin is a team sport played by disabled people and normodotates together. Both people 
with mental disabilities and people with physical disabilities can participate, as well as 
people without disabilities. Also, among the normodotates can be basketball players, 
athletes from other disciplines and people who are less used to the sport. The teams are also 
mixed in terms of gender and age. All this is made possible by an elaborate system of rules 
designed to suit the players. The term "baskin" is a portmanteau of the words "basketball" 
and "inclusive". 

B 
Body awareness  
Body awareness can be defined as a mental appraisal of one's own body (self-awareness), its 
movement (motion), and sensory abilities. 

C Chronic disease  
A chronic disease is a long-term illness that is difficult to cure. 

C 

Cognitive impairment   
Mild cognitive impairment refers to an impairment of thinking ability that goes beyond what 
is normal according to the age and education of the person concerned, but does not 
constitute a significant disability. 

C 

Competence orientation  
Competence orientation focuses on what participants learn at school, at work, or in 
everyday life. What the participants are expected to do (not only the contents they have to 
deal with) is given in the description of an educational activity. Competency-based provision 
is usually presented in terms of learning outcomes. 

C 

Competence to act  
Action competence is understood as the readiness and ability of the individual to behave in 
professional, social, and private situations in an appropriate and responsible manner. Action 
competence entails professional competence, personal competence, and social competence. 

  



 

 

C 
Competition  
Competition refers to the contest between two or more rivals for market share, placement 
in a competition or (scarce) resources. Competition means "rivalry" or "contest". 

C 
Cooperation  
Cooperation is understood as the interaction of actions by two or more people to achieve a 
common goal. 

C 
Coordination  
Coordination is the ability to perform movements that require quick and purposeful action in 
a harmonious and precise manner. 

C 
Curriculum  
The curriculum is a standards-based sequence of planned experiences that allows students 
learn, practice, and apply new skills. 

D 

Differentiation in sports 
The term differentiation encompasses all organisational and methodological efforts that aim 
to do justice to the individual talents, abilities, inclinations, and interests of individual pupils 
or groups of pupils within a school or class. 

D 

Dribbling  
Dribbling is the term used in various ball sports to describe movement with the ball. 
Depending on the sport, special rules have to be observed. In handball and basketball this is 
called bouncing. 

E 

Empowerment  
Empowerment refers to strategies and measures that are intended to increase the degree of 
autonomy and self-determination in the lives of people or communities and enable them to 
(once again) represent their interests autonomously, in a self-determined and responsible 
manner (help for self-help). Empowerment refers to both the process of self-empowerment 
(emancipation) and the professional support of people to overcome their feeling of 
powerlessness and lack of influence ("socio-political powerlessness") and to perceive and 
use their creative scope and resources. 

E Endurance  
Endurance is the ability to sustain a given performance as long as possible. 

E 

Exclusion 
The term exclusion literally means being left out from something. In educational language, it 
describes the fact that someone is excluded from a project or a meeting, from belonging to a 
group or from social contexts. 

E 
Exercise  
Exercise is any activity of the skeletal muscles that results in higher energy expenditure than 
the rest. Exercise is physical activity and occurs when muscles contract or tense. 

F 

Fairness  
Fairness represents a just attitude towards people. In games and sports, it means abiding by 
the rules of the game and making sure these rules are followed by everyone, without 
exceptions. Rules of fairness rely on consensus and a level playing field for the people 
involved. In the context of sporting competitions, fairness is demonstrated by the efforts of 
athletes to consistently and consciously abide by the rules (even under difficult conditions) 
and to respect the opponent as a human being and competitor (fair play concept).  



 

 

F 
Fitness  
Fitness describes the interaction of the five basic motor skills: endurance, strength, mobility, 
speed, and coordination. 

F 
Foul   
In sport, a foul is an inappropriate or unfair act of a player, determined by a referee, usually 
resulting in violation of the rules of the sport or game. 

G 
Gender roles  
A gender role in narrow sense is the sum of behaviours that are considered typical or 
acceptable for a particular gender. 

H 

Headfirst Jump  
A headfirst jump is a jump into the water in which usually the arms are held outstretched 
above the head and the jumper then dives headfirst into the water, with the hands and arms 
first touching the water and the head diving into the water before the legs. 

H 

Heterogeneity (pedagogy) 
Heterogeneity refers to the non-uniformity of the elements of a set to one or more 
characteristics. In the pedagogical discussion, the term heterogeneity is used for the pupils in 
a learning group. It describes the difference of the pupils in various characteristics that are 
assessed as relevant for learning, e.g. heterogeneity of academic performance or talents 
according to age, gender and cultural heterogeneity in a learning group. Heterogeneity is the 
opposite of homogeneity. 

H 

Homogeneity  
In pedagogy and teaching theory, homogeneity refers to a group of learners that are similar 
under certain aspects for learning or educational purposes. Homogeneity is the opposite of 
heterogeneity. 

I 

Inclusion  
As a sociological term, the concept of inclusion describes a society in which every person is 
accepted and can participate in it on an equal footing and in a self-determined manner - 
regardless of gender, age or origin, religious affiliation or education, any disabilities or other 
individual characteristics. In an inclusive society, there is no defined normality that every 
member of this society has to strive for or fulfil. Normal is only the fact that differences exist. 
These differences are seen as enrichment and have no impact on the self-evident right of 
individuals to participate. It is the task of society to create structures in all areas of life that 
enable the members of this society to move within it without barriers. 

I 

Inclusive pedagogy  
Inclusive education describes an approach that is essentially based on valuing diversity. In an 
inclusive education system, people with and without disabilities learn together from the very 
beginning. Homogeneous and thus separating learning groups are not formed. It is the task 
of the education system to provide special support and encouragement for individual 
learners by providing special resources and methods. Thus, it is not the individual who must 
adapt to a particular system, but the system, conversely, must take into account the needs 
of all learners and adapt if necessary. 

I 
Inclusive physical education  
Inclusive physical education encourages children with and without disabilities. It creates joint 
movement experiences without neglecting individual’s special needs. 



 

 

I 
Interaction  
Interaction refers to the mutual interaction of actors or systems and is closely linked to the 
overarching concepts of communication, action, and work. 

L 
Learning prerequisites  
Learning prerequisites refer to what has already been learned on which new learning 
processes can build. They are different for each learner. 

M 

Mentor  
A mentor is a person or friend who guides a less experienced person by building trust and 
modelling positive behaviours. An effective mentor understands that their role is to be 
reliable, committed, authentic, and attuned to the needs of the mentee. 

M 
Multiperspectivity  
Multiperspectivity means that pupils experience and understand how movement, play and 
sport can be changed by different objectives through different didactic thematisations. 

P 

Partial performance deficiency  
Partial performance deficits or partial performance disorders are performance deficits in 
limited sub-areas such as arithmetic, reading, spelling, speaking or motor skills. Partial 
performance deficits can also be associated with perceptual disorders, attention deficits, 
contact difficulties, and emotional disorders. 

P 

Participation  
Participation means involving people in decision-making processes and influencing the 
outcome. Participation means co-determination. Whereas co-determination represents 
making decisions in a communal context, self-determination means the possibility of 
deciding for oneself on issues of one's own life. Self-determination is a central condition for 
participation. 

P 
Pass  
In many team sports, a pass is the passing of the playing equipment ("pass") within a team to 
cover the surface of a playing field. 

P 

Performance potential   
Performance potential is a totality of a person's available performance dispositions. These 
extend to a multitude of individual components. Performance potentials are only 
prerequisites and possibilities that still need to be converted into real skills and actions in 
order to become efficient performances. Performance potentials are initially based on 
aptitudes, but can also be acquired or further developed through learning processes. 
Potentials of which people are often not aware should be made clear and actively used and 
developed. 

P 
Physical disability  
A physical disability is an individual physical handicap of a person, a physiological deficit or a 
handicap. 

S 
Self-determination  
Self-determination means the autonomy of a person over its own existence, freedom in the 
formation of personal will or a definition of one's own self. 

  



 

 

S 

Self-directed learning  
Self-directed learning is characterised by the fact that the learner, as an active agent, 
determines and monitors their own learning activities, whether, what, when, how and 
whereupon learning takes place. 

S 
Self-learning competence  
Self-learning competence represents the ability to initiate and organise self-determined 
learning, taking into account one's own strengths and weaknesses. 

S 

Social learning  
Social learning aims at building positive relationships and the ability to reflect upon one's 
own actions, and to perceive and accept oneself and others. Social learning contributes to 
respecting each other's differences and dealing with each other in an appreciative, 
considerate, and responsible manner. 

S 

Spasticity  
The term spasticity is derived from the Greek word 'spasmos' ('cramp') and describe a 
typically increased inherent tension of the skeletal muscles, due to a permanent brain or 
spinal cord damage. 

S 

Special education 
Special education deals with people who have been identified as having special needs. This 
form of education is usually carried out in special or general schools by appropriate teachers 
and specialists. Within the field of special needs education, attempts are made to provide 
people with disabilities with a correspondingly high level of support through individual 
assistance, support services, etc. The aim is to enable people with disabilities to achieve a 
high degree of integration into school and work, to participate in society and to lead 
independent lives. Available potential should be recognised and actively used. 

S 
Sports competition   
A sports competition is a battle for the best performance, for example in sports, poetry, art, 
music, crafts or other cultural achievements. 

S 

Sports education/pedagogy  
Sport education deals with the support of educational processes with the help of movement, 
play and sport. Traditionally, the focus is on physical education and sport lessons organised 
in schools, which pursue the goal of promoting the development of children and young 
people and enabling them to participate in the culture of movement in its various forms and 
ways of staging and organising it. Analogous to social developments, there has been growing 
research interest in recent years in the possibilities of dealing constructively with social, 
cultural and gender-related heterogeneity as well as with people with special needs within 
the framework of an inclusive design of movement, play and sport offerings. 

S 

Stigmatisation  
Stigmatisation describes a process in which individuals or groups of other people are placed 
in a certain (negatively valued) category. This is done by attributing discreditable 
characteristics and attributes or by demeaning already existing (visible) characteristics and 
attributes. 

S 
Supervisor  
The supervisor supports people in shaping their actions in a goal-oriented, efficient, and 
successful way. The aim is to reflect on various situations in individual discussions, in a team 



 

 

or in a group and to enable participants to deal constructively with problems and challenges, 
to solve conflicts, and actively steer processes. 

T 

Teacher  
A teacher is a person who educates others in a field in which he/she has a head start in skill, 
knowledge or experience. Teachers are also referred to as "educators", making it clear that 
their field of work includes not only the transmission of knowledge, skills and insights, but 
also the teaching of behaviour and value structures. 

T Team spirit  
Team spirit is the feeling of togetherness. 

V 
Visual impairment  
A visual impairment is a usually permanent massive restriction of the visual perception 
ability. 

V 
Visual perception  
Visual perception is the ability to recognise and distinguish visual stimuli and to interpret 
them by association with previous experiences. 

W 
Wheelchair  
The wheelchair is four-wheeled chair for people whose ability to walk is impaired. The 
wheelchair enables these people to be mobile. 
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CChhaapptteerr  22  ––  HHooww  ttoo  aappppllyy  IInncclluussiivvee  PPhhyyssiiccaall  EEdduuccaattiioonn  wwiitthh  ffooccuuss  oonn  tthhee  ccoommppuullssoorryy  
pprraaccttiiccaall  eexxeerrcciisseess??    
 

Inclusive physical education empowers children/adolescents with and without impairments and/or 
chronic illness to participate in sports activities, and creates joint movement experiences without 
neglecting individual’s special needs. Inclusive physical education thrives on diverse and creative 
methods of lesson designs that enable the participation of all children/adolescents with different 
(cognitive/physical) prerequisites. Active participation in physical education contributes a lot to the 
acceptance and recognition of children and young people with disabilities outside of sport as well. The 
inclusion of children/young people with disabilities shows them that they are taken 'seriously'. This 
strengthens the self-esteem of children/young people - with and without impairments/chronic illness - 
and the acceptance of any special regulations is significantly higher when solutions are found together. 

The individual physical and cognitive strengths and possibilities of the children should be taken into 
account in the pre-selection or compilation of the physical activity programmes. Children should be 
given as many opportunities as possible for self-determined action and decision-making to show their 
skills and competences, and be socially integrated. 

 

GGeenneerraall  ccoonnssiiddeerraattiioonnss  oonn  hhooww  ttoo  ttrraannssffoorrmm  ccuurrrreenntt  ccuurrrriiccuullaa  wwiitthh  ffooccuuss  oonn  pprraaccttiiccaall  
eexxeerrcciisseess  ccoommppuullssoorryy  ffoorr  aa  sscchhooooll  ggrraaddee  
 

Many sporting activities, exercises, and games can often be made inclusive with just a few adaptations, 
so that all pupils - with and without impairments - can actively participate and gain valuable movement 
experiences, expand and improve their motor skills and abilities. In the following paragraphs, we will 
present basic considerations and practical tips for individual promotion and multi-perspectivity of sport 
and movement: 

 Giving clear instruction: adapting language, thinking about plausible procedures with regards to 
space, time, and material to secure positive outcome;  

 Lesson planning: consideration of different content areas, movement fields and different 
perspectives, as well as the diversity of pupils (consideration of individual prerequisites and needs in 
order to achieve coherence of goals, contents and methods); 

 Diversity of methods: individual offers and phases of joint movement activities, e.g. by adapting the 
size of the playing field and action areas; 

 Team-teaching: Inclusion of all teachers and assistants involved in the lesson; 
 Enabling independent practice and action through the targeted use of different materials (e.g. 

different types of balls, hoops in different sizes, colours etc.); 
 Allowing different exercises/tasks (with different materials, levels of difficulty, etc.) to be carried 

out; 



 

 

 Taking into account individual prerequisites and the learning level of each pupil, e.g. use of different 
materials, equipment combinations as well as zone divisions; 

 Creating a learning/teaching environment that is conducive to learning; 
 Tests and feedback based on individual reference standards; 
 Extension of 'real' movement time through prepared learning/sport setting; 
 Planning of changing movement relationships during joint activities. 

 

Practical tips: Inclusion in movement games 

Various games in cooperation and competition can become a shared experience if the following aspects 
are taken into account when planning and implementing various movement games so that all children 
can actively participate: 

 Visual impairment: Make field markings and team colours more visible with bright colours. 
 Hearing impairment: Make signals visible, with clear, pre-agreed signs (e.g. waving a red flag/scarf, 

etc.). 
 Impairment in mobility: use individual rules to increase the radius of action and allow rest areas 
 Impairment in cognition: introduce a few simple and comprehensible rules one after the other and, 

if necessary, consolidate them with picture cards. 
 Impairments in perception and behaviour: Observe and enforce rules consistently, giving a feeling of 

appreciation and recognition. 

 

Practical tips: Inclusion in running, jumping and throwing 

Different forms of athletics (running, jumping, and throwing) offer comprehensive opportunities to 
train, learn and practice basic motor skills and competences – they are also part in the three sport types 
the project focus upon. For inclusive track and field lessons, few adaptations are needed to enable all 
participants to actively participate: 

 Visual impairment: in running - align body in running direction before start or run with tandem 
partner; in throwing - position body in correct throwing view before throwing, correction by tandem 
partner/teacher if necessary; in jumping - acoustic signals during run-up and take-off, zone take-off 
instead of beam take-off. 

 Hearing impairment: use previously agreed, clearly visible signs (e.g. waving a red cloth/flag). 
 Impairment in mobility: in case of limited ability to sweat (e.g. paraplegia) be careful not to overheat 

(shade, water spray, drink enough), in case of permanent, uncontrollable muscle tension (e.g. 
spasticity) refrain from long and strenuous running disciplines (risk of malposition, pain in joints); in 
jumping: standing jump, zone jump instead of beam jump, wheelchair users can do e.g. throwing or 
driving exercises instead of jumping exercises.  

 Impairment in cognition: in the case of trisomy 21, adapt and monitor endurance training, as heart 
and vascular malformations can lead to shortness of breath even at low levels of exertion. 



 

 

 Impairment in perception and behaviour: in the case of autism spectrum disorders, avoid physical 
contact; if assistance is necessary, clearly communicate where and how the physical contact is taking 
place; active assistance only under supervision. 

 

Practical tips: Inclusion in outdoor activities (outdoor)  

Outdoor activity is one of the basic needs of every child and young person. There are many outdoor 
sports that can be turned inclusive relatively easily and without problems – including the three the 
project wants to focus upon. A certain flexibility in dealing with the unexpected and openness to 
unconventional solutions is beneficial here. Seemingly difficult situations can turn into potential 
opportunities for new experiences that are enriching for all participants and lead to new and creative 
forms of play and movement. The diverse opportunities for play and movement that arise from the 
varied outdoor environment offer a variety of areas of experience. In order to make these experiences 
possible for everyone, it is important that the grounds are barrier-free and that the following measures 
are implemented:  

 Visual impairment: choose bright colours 
for field markings and make them tactile. 
Take into account increased tone and plan 
for more breaks. Take noise level and 
ambient noise into account, describe pitch 
conditions in advance. Have obstacles 
scanned/named in advance; if necessary, 
provide a tandem partner (guide) or form 
small groups. 

 Hearing impairment: make signals visible. 
Look directly at children/young people with 
hearing impairments when explaining in 
standard language.  
Agree on times when and where everyone will meet again. 

 Impairment in mobility: take fatigue into account in planning. Use additional aid (e.g. sticks, 
supports, wheelchair or person); if necessary, overcome obstacles with tandem partners/support of 
other children or jointly consider ways of overcoming the obstacle. 

 Cognitive impairment: agree on clear rules. Explain new games/exercises step by step and possibly 
demonstrate them; use simple and understandable language and work with 
pictures/metaphors/figurative language. Not too many exercises one after the other, rather work 
with repetitions to avoid excessive demands. Enforce clear rules of behaviour and safety. Motivation 
can be increased through specific variations or competitive forms.  

 Impairment in perception and behaviour: be aware of distractions, consistently observe and enforce 
behaviour and safety rules, discuss solutions regarding safety with the teacher.  

 

https://pixabay.com/de/photos/kind-laufen-kindheit-drau%c3%9fen-wald-
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Additional safety factors in the outdoor area that must be taken into account: 

 Barrier-free paths: if planning a hike or going into the forest, it must be clarified whether the terrain 
can be accessed e.g. with a wheelchair 

 Consider distances: children with physical impairments generally get tired more quickly - always take 
into account the outward and return journeys 

 Depending on the setting/task: 1:1 supervision for pupils with a severe visual impairment 
(risks/dangers of roads, uneven terrain etc.) 

 Only stay near water if teachers/chaperones have appropriate training as lifeguards 
 Check for possible allergies and/or illnesses of your young learners, always have emergency 

medication with you. 
 Take environmental factors (e.g. noise) and weather conditions into account when planning. 
 In wet/cold conditions: observe children/young people well, sensations of cold can be very different, 

children/young people with physical limitations/paralysis as well as with problems in perception or 
autism spectrum sometimes have no sense of cold - danger! 

 In the heat: keep a close eye on children/young people and if their head is red and their breathing is 
irregular, tend to limit their activity, drink enough. In the case of wheelchair users/prosthesis 
wearers, if they profusely sweat, care should be taken of their residual limbs or pressure sores. 

 

More practical tips for other than the foreseen three ball sport activities for this project 

Inclusion in dancing 

Dancing focuses on the body as a means of creation, expression, and communication. Children and 
young people - with and without impairments - can experience new forms of interaction in movement. 
Especially children/adolescents with disabilities find in dancing an opportunity to explore their creativity 
and abilities. The respectful treatment within the group leads to constructive group processes and they 
learn to express themselves through the activity. It is helpful if the gym is marked by floor markings, 
painting sticks, mats etc. and a 'stage' is created. Participation in dancing is particularly motivating for 
children/young people if the teacher dances along. At the same time, through the teacher's 
involvement, they can better understand and implement the diversity of the dance language. 

To enable children/young people with impairments to have joyful dance experiences, the following 
measures should be taken: 

 Visual impairment: Make stage space apparent, e.g. through mats, floor markings, etc. 
 Hearing impairment: Stand close to the loudspeaker or 'stomp' the rhythm on the floor to make the 

vibration of the music perceptible. 
 Impairment in movement ability: Enable movement-extending starting positions and body positions 

and offer balance aid (e.g. wall, swinging box, rollator, other pupil/teacher). 
 Impairment in cognition: Demonstrate/participate in movements. Visualise tasks using stories 



 

 

 Perceptual and behavioural impairment: Repetitive, unchanging actions without goal or function 
(stereotypies) can provide security and should be integrated into the movement action whenever 
possible. Announce body touches beforehand 

 

Practical tips: Inclusion when moving on equipment/apparatus 

Movement on apparatus enables children and 
young people - with and without impairments - to 
have intensive and new physical experiences. 
Assistance and safety are of crucial importance 
here; children/adolescents with impairments may 
need assistance depending on their individual 
prerequisites. It is important to know the 
movement sequence and to discuss the assistance 
together in order to enable optimal and safe 
movement for all participants.  
 

The following measures should be taken when moving on apparatus in order to enable all 
children/young people to do gymnastics and move safely on different apparatus:  

 Visual impairment: experience the whole movement guided first (by another pupil/teacher) in order 
to be able to build up an idea of movement. 

 Hearing impairment: Demonstrate movement sequences, announce new movement tasks by 
previously agreed signs. 

 Impairment in movement ability: avoid unfavourable levers/loads, be careful with prostheses, 
spasticity, joint stiffness; cushion equipment if necessary to avoid pressure points. 

 Impairment in cognition: e.g. in case of trisomy 21 - pay attention to over-mobility due to weakness 
of connective tissue and reduced muscle tone. 

 Impairment in perception and behaviour: Carry out assistance clearly and communicate where and 
how body touch is taking place. Children/adolescents with autism spectrum disorders have difficulty 
'reading' other people. Active assistance here should only be done under supervision 

 

  

https://pixabay.com/de/photos/kinder-spielplatz-kind-m%c3%a4dchen-
 



 

 

Practical tips: Inclusion in riding, rolling and gliding  

Riding, rolling and gliding on various pieces of 
equipment primarily promotes the children's/young 
people's ability to balance. In the gym, indoor roller 
boards with 4 wheels, pedalos and event carpet 
remnants can be used for different movement 
experiences on straight and inclined planes. 
Outdoors, skateboards or bicycles can be used. 
Alternatively, for children with impairments, various 
special equipment can be used, such as the tricycle, 
handbike or ice glider for ice skating. 

The following adaptations can be introduced to enable all children/young people to have different 
riding, rolling and gliding experiences: 

 Visual impairment: ride with tandem partner/ tandem partner shows the way with voice; mark 
path/track well in colour (e.g. floor markings, lateral enclosures by mats/ clubs etc.). If necessary, 
define specially protected path/track on the playing field/gym, agree on accompaniment and 
signals, e.g. "stoooop!" stop within max. 10 m, "stop!" stop within 3 m; "Stop now!" stop ride 
immediately - danger! 

 Hearing impairment: Pay attention to dizziness and possible balance problems. Vehicles coming 
from behind are not perceived - danger! 

 Impairment in mobility: use skateboards with wide tyres or support wheels on the sides; enable 
riding, rolling and gliding experiences beyond the wheelchair: e.g. attach a larger roller board or an 
inverted box top to two roller boards and use this, if necessary 'cushion' devices to avoid pressure 
points. 

 Impairment in cognition, perception and behaviour: Offer a chaperone, a tandem partner that will be 
able to correctly assess dangers and speed. 

 

Practical tips: Inclusion when moving in the water 

Swimming is also an essential part of physical education. For young learners with impairments, water 
opens up a wide range of movement opportunities that they do not have on land. Playing water polo 
(handball) could be one option. Swimming skills are a pre-requisite. Observing appropriate safety 
precautions is crucial in inclusive swimming lessons:  

https://pixabay.com/photos/cyclist-handbike-speed-handicap-1415064/ 



 

 

 Visual impairment: Attention when holding your 
breath and diving - the intraocular pressure could 
increase; indicate the edge of the pool by 
touching/sticking if necessary, attach lines for 
orientation along which to swim, tandem partners 
acoustically indicate the direction in which to swim. 

 Hearing impairment: do not dive if you have 
damaged eardrums! Give previously agreed visible 
signals (e.g. waving a red cloth/flag) to  
start/when reaching the goal. 

 Impairment in mobility: use possible swimming aid (pool noodle, swimming board etc.), hold the 
disabled child by the hand and accompany them. Perform head dives from the seat/support while 
standing. In case of paralysis of the lower extremities: inhale after every second arm stroke to 
ensure a better water position. Water position is made more difficult by greater body asymmetries; 
cool down more quickly due to less movement; socks or bathing shoes prevent injuries to the feet; 
in hydrocephalus, take care when diving (equalise pressure). 

 Impairment in cognition: avoid distractions by light/water effects and noise; noise and light 
reflections can trigger an epileptic seizure – be sure to chaperone and observe! 

 Impairment of perception and behaviour: Altered acoustic and optical perceptions above and below 
the water can sometimes increase uncertainty. If necessary, repeat the exercises briefly and simply. 
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SSaammppllee  lleeaarrnniinngg  ppllaannss  aanndd  sscceennaarriiooss  
 

In the following section, different sports activities and exercises for Grades I-V, VI-IX and X-XII are 
presented as examples. Basic preparations, factors to consider when implementing the activity - 
especially for learners with different impairments - as well as the information on duration and needed 
materials provide useful tips and suggestions on how inclusive physical education lessons can be 
designed and implemented in physical education classes. 

 

Learning plan 
Grade: I-V 

Skills/ Competences addressed: Team sprint 

Preparation: Get clothes pegs in different 
colours 

 

Implementation: Pupils without impairments: See 
'Sample scenario' 

Pupils' impairments are taken into account 
in the team sprint as follows: 
A pupil with a visual impairment is 
accompanied by a partner in tandem. 
Wheelchair user: drives to the other pupil 
and makes the appropriate greeting form 
and drives back again. 
A pupil with autism spectrum disorders 
replaces the greeting form with gestures 
without physical contact. 

Follow up: If necessary, think about other 
forms of greeting together and use 
them in the team sprint. 

 

Sample scenario: 
Team sprint: To prepare running activities needed in the three ball sport activities this project focuses 
upon, team sprints could be a good preparation. For this, the class is divided into groups of six pupils 
each. The groups are then divided in half and line up opposite each other at a distance of 20 metres 
(three pupils on each side). Two members of each group walk/run towards each other, meet and do 
one of the greetings mentioned, e.g.  
1) with hands: the pupils run towards each other, shake hands, and run back. 
The next ones are allowed to start as soon as they have been touched with a handshake by the 
arriving pupil, etc. After each run, the pupil clips a clothes peg to his or her T-shirt and gets back in 
line at the back of the group. Which group will collect the most clothes pegs in three minutes? 
In the next three minutes, the next form of greeting can be implemented, e.g.: 
2) with feet: The students run towards each other, sit on the floor, and greet each other with their 
feet, then stand up again and run back 
3) with baton handover: The pupils run towards each other, hand over the baton, and run back again 
4) with double clap: The pupils run towards each other, clap with both hands, and run back 



 

 

Duration: variable 20-30 (min.)  
Material: clothes pegs 

 

Learning plan 
Grade: VI-IX 

Skills/ Competences addressed: Header: Being able to jump headfirst into 
deep water 

Preparation: Formation of small groups (3-4 
pupils) 

 

Implementation: Pupils without impairments: See 
'Sample scenario' 

Pupils' impairments are taken into account 
during the header as follows: 
A pupil with a visual impairment is given 
audible directions by a pupil in the water 
and is accompanied by that pupil to the 
edge of the pool. 
Wheelchair users: headers from the seat 
or, if necessary, assistance in standing by 
another pupil/teacher. 
For pupils with a hearing impairment, the 
start signal is made visible (e.g. teacher 
stands in the water and waves a red flag). 

Follow up: After the header, the students try to 
dive to the edge of the pool or 
reach the edge of the pool by 
breaststroke/backstroke. 

 

Sample scenario: 
3-4 students simultaneously dive headfirst into the water from a squatting or standing position and 
then slide against the bottom (water depth at least 1.80 m). They have enough distance to each other 
and to the edge of the pool. As soon as the students are on the opposite side of the pool, the next 
group dives in. 
Duration: variable 20-30 (min.)  
Material: --- 

 

Learning plan 
Grade: X-XII 

Skills/ Competences addressed: Basketball - Baskin 

Preparation: Attachment of the additional 
baskets at a height of 1.10 m. 

 

Implementation: Pupils without impairments: See 
'Sample scenario' 

Student impairments are accommodated 
in baskin by adopting the following role 
assignments: 
1) Player with multiple disabilities plays 
inside half circles without cover. After a 
pass, the ball may be exchanged and 



 

 

thrown to the 1.10 m basket within 10 
seconds. 
2) Depending on mobility, the player may 
play inside or outside the lateral 
semicircles; after passing, he may dribble 
into the protected semicircle and throw at 
the 2.20m basket within 10 seconds. 
3) Player with restrictions bounces and can 
walk (without running) and plays on 
standard baskets. 
4) Player can bounce, walk, run without 
significant limitations, but cannot execute 
a basket shot. 
5) Player with basic knowledge of 
basketball can play the role of a supporter. 
Depending on the class composition, the 
rules can be distributed and defined 
differently. For example, with a cognitively 
impaired player, the step rule can be 
relaxed (e.g. 5 steps are allowed after 
receiving the ball). 

Follow-up: ---  
Sample scenario: 
Baskin is played on the basketball court with two additional side baskets at the height of the centre 
line. Below the side baskets (height: 2.20 m), a second basket is placed at the height of 1.10 m each. 
Protected zones allow throwing into the side baskets without opponent influence and, depending on 
the conditions, with a lighter ball. In each team, 6 players play with specific roles according to their 
motor skills. Roles 1 to 5 have their own rules. In addition, one player can take on the role of a 
supporter and accompany more or less all the actions of a teammate. The game is played with the 
mini basketball. The game requires 2 poles with adjustable baskets. 
Rules: 
Two players in a 5-players team, who are allowed to score a maximum of 3 baskets per game time. 
The sum of the rolls per team may not exceed the value 23 
Attacking a player with a lower roll is not allowed (rolls will be marked). 
- Return play to the defensive zone is allowed and time rules are waived. 
Duration: variable 30-45 (min.)  
Material: Bars with adjustable baskets, mini basketball 

 

  



 

 

SSppeecciiffiicc  iinncclluussiioonn  gguuiiddeelliinneess  ffoorr  ggrraaddee  II  ––  XXIIII  
Varied movement-intensive physical education should support children and adolescents - with and 
without impairments or chronic illness - in the comprehensive development of their personality. Physical 
education should equally contribute to the development of material, self-competence and social 
competence, as well as to the building of self-confidence. Versatile movement skills, experiences and 
responsible movement behaviour result in the ability to perceive one's own body and one's own 
movement behaviour. It can also increase the joy for movement, creativity, playfulness, and health 
awareness. Physical education also promotes the children's and young people's ability to work in teams; 
working with partners, solving different tasks, and developing awareness of rules is of utmost 
significance for personal development. The consideration of gender-specific interests and needs, an 
appropriate handling of gender roles as well as the development of an intercultural understanding 
should also be guiding principles in physical education. 

In order to compensate for any existing weaknesses in individual areas and prevent health damage, 
children and adolescents should be supported individually and according to their needs. By increasing 
the willingness and the ability to cooperate and interact, addressing creativity and emotions, physical 
education can equip pupils with social responsibility knowledge and teach them how to fairly treat and 
interact with their peers. 

IINNEEDDUU  IInncclluussiioonn  gguuiiddeelliinneess  ffoorr  ggrraaddee  II--VV  
For young children (6-10 years), the main goal of physical education is to maintain and increase their joy 
for movement and play through a diverse range of movement that corresponds to their individual 
movement needs and interests. They should be encouraged to be creative with movement and try out 
and consolidate various social behaviours in movement play as well as in joint practice. Through varied 
practice of basic movement skills, the following 
objectives are pursued:  

 Developing of body awareness - elementary 
experience of the body and different movements; 

 Promoting a variety of movement skills in 
everyday and sport motor activities; 

 Improving the coordinative basics of movement; 
 Encouraging expression through movement and 

shaping movement; 
 Developing a versatile ability to play and 

awakening the willingness to play spontaneously with different objects, elements, people and 
situations; 

 Conveying a variety of ideas and forms of play and develop the ability to recognise game 
agreements and rules, to modify them according to the situation or to develop new ones; 

 Developing motor skills and the will to perform (range of performance, improvement of 
performance); 

 Encouraging health and safety-conscious behaviour and meaningful leisure activities; 
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 Developing a responsible and critical attitude towards the effects of sport on the individual, society, 
and the environment. 

 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ddoo  ttoo  
mmoottiivvaattee  aallll  ssttuuddeennttss  bbee  iinnvvoollvveedd  
iinn  tthhee  iinncclluussiivvee  aapppprrooaacchh  

SSttuuddeennttss  wwiitthh  ddiissaabbiilliittiieess::  
offering a variety of movement 
opportunities with self-
determined decision-making 
possibilities as to what should 
be done/exercised 

SSttuuddeennttss  wwiitthhoouutt  ddiissaabbiilliittiieess::  
to illustrate the fun of moving 
together and the help/support 
that students without disabilities 
can provide, thus increasing 
their social skills and self-
confidence 

WWhhaatt  aaccttiivviittiieess  ((eexxeerrcciisseess))  aarree  
aapppprroopprriiaattee  ffoorr  „„aallll  ssttuuddeennttss““  iinn  
ccoommppuullssoorryy  pprraaccttiicceess  

movement games, dance 
gymnastics on various 
apparatus - apparatus tracks 
basic exercises in athletics 

movement games, dances 
gymnastics on various 
apparatus - apparatus tracks 
basic exercises in athletics 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ccoonnssiiddeerr  
mmiigghhtt  bbee  aa  hhiinnddrraannccee  &&  oobbssttaaccllee  
wwhheenn  iimmpplleemmeennttiinngg  tthhee  eexxeerrcciissee  

visible floor markings 
additional safety precautions 
required 
use of alternative materials (e.g. 
small soft balls, balloons etc.) 
- sufficient time for 
independent trial and practice 

How can pupils without 
impairments support pupils 
with impairments? 
Which exercises/activities are 
useful in tandem/small group? 
- sufficient time for 
independent trial and practice 

WWhhoo  ddoo  II  nneeeedd  ttoo  iinnffoorrmm//  iinnvvoollvvee  
pprriioorr  ttoo  tthhee  iimmpplleemmeennttaattiioonn??  

informative talk with 
parents/doctors about possible 
dangers and risks of injury 
get tips from experienced 
inclusion sports teachers/ 
professionals 
all students in the class 

all pupils in the class: clarify 
potential opportunities and 
possibilities of joint inclusive 
physical education 
joint planning of the gymnastics 
lesson/hike and, if necessary, 
adaptation of the rules of the 
game 

HHooww//  ttoo  wwhhoomm  ttoo  rreeppoorrtt//  sshhaarree  
ppoossiittiivvee  iimmpplleemmeennttaattiioonn  
ppaarrttiiccuullaarrllyy  ((wwhhaatt  ttoo  ccoonnssiiddeerr  iinn  
iitt))  

disabled pupils to highlight 
potential successes and use as a 
motivating factor 
colleagues who also want to 
implement inclusive physical 
education 

pupils without impairments to 
clarify potential opportunities 
for active participation in 
inclusive sports sessions for all 
participants 

 

Hints for individual tasks with the disabled child 
Giving your pupils clear instructions on how they should carry out an activity allows them to 
anticipate each phase and prepare for the overall activity.  
Make sure to determine a number of repetitions for each exercise. Ambiguity in the instructions can 
upset the children, making it more difficult for a pupil with special needs to process the information.  



 

 

Use a pattern to encourage them, create the mind-body connection and keep them focused on the 
given task. For example: 10 jumping jacks, 9 squats or chair squats, 8 bear crawls, 7 skip jumps, etc. 
The pupil can count the exercises themselves or have a peer to support them. 

 

IINNEEDDUU  IInncclluussiioonn  gguuiiddeelliinneess  ffoorr  ggrraaddee  VVII--IIXX  
In physical education classes for children ages 10 to 14, a variety of movement experiences should 
support their personal development, in addition to individual commitment, the assumption of 
responsibility in a team, and striving for significant goals in the community. Values and norms learnt on 
the sports field of sport will strengthen ethical behaviour. In competitive sports, success and fairness as 
well as competition and solidarity should not conflict each other and are to be shaped in a sport-
pedagogical way. The teaching of basic motor skills should always take into account health-oriented and 
motor-promoting aspects as well as individual health and physiological stimuli. The children's willingness 
to learn can be increased by including the children's world of movement to corresponding sports trends. 
Preparing for and participating in youth-oriented events, demonstrations and competitions, as well as 
earning achievement badges can also increase the children's motivation to participate in sports. 

The objectives of the sports lessons for 10-14 year-olds are: 

 training and further development of the conditional and coordinative basics of movement, 
improving individual performance; 

 acquisition of basic and versatile movement skills and creating opportunities for discovering 
preferences for certain forms of movement and incorporating them into personal lifestyle; 

 to experience a variety of physical and movement experiences in different situations and spaces, 
especially in experiential and nature-based movement activities; 

 ability to act in cooperation as well as in competition and know how to deal with conflicts; 
 critical-constructive engagement (action and knowledge) with phenomena of movement culture, 

especially with those of current trend sports, as well as with the norms and values of sport. 

  



 

 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ddoo  ttoo  
mmoottiivvaattee  aallll  ssttuuddeennttss  bbee  
iinnvvoollvveedd  iinn  tthhee  iinncclluussiivvee  
aapppprrooaacchh  

SSttuuddeennttss  wwiitthh  ddiissaabbiilliittiieess::  
Offering a variety of physical activity 
opportunities with self-determined 
choices of what to do/exercise 
Participation in sports 
demonstrations and competitions  

SSttuuddeennttss  wwiitthhoouutt  ddiissaabbiilliittiieess::  
To illustrate the fun and 
enjoyment of moving together 
and the help/support that 
students without disabilities can 
provide, thus increasing their 
social skills and self-confidence 

WWhhaatt  aaccttiivviittiieess  ((eexxeerrcciisseess))  
aarree  aapppprroopprriiaattee  ffoorr  „„aallll  
ssttuuddeennttss““  iinn  ccoommppuullssoorryy  
pprraaccttiicceess  

movement games, dances 
gymnastics on various apparatus - 
apparatus tracks 
basic athletics exercises 
competitions, sports demonstrations 
swimming 
outdoor activities 

movement games, dances 
gymnastics on various 
apparatus - apparatus tracks 
basic athletics exercises 
competitions, sports 
demonstrations 
swimming 
outdoor activities 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ccoonnssiiddeerr  
mmiigghhtt  bbee  aa  hhiinnddrraannccee  &&  
oobbssttaaccllee  wwhheenn  
iimmpplleemmeennttiinngg  tthhee  eexxeerrcciissee  

visible floor markings 
additional safety precautions 
required 
use of alternative materials (e.g. 
small soft balls, balloons etc.) 
sufficient time for independent trial 
and practice 
for outdoor activities: is the area 
barrier-free or easily accessible? 

How can pupils without 
impairments support pupils 
with impairments? 
Which exercises/activities are 
useful in tandem/small group? 
sufficient time for independent 
trying out and practising 

WWhhoo  ddoo  II  nneeeedd  ttoo  iinnffoorrmm//  
iinnvvoollvvee  pprriioorr  ttoo  tthhee  
iimmpplleemmeennttaattiioonn??  

informative talk with parents/doctor 
about possible dangers and risks of 
injury. 
get tips from experienced inclusion 
sports teachers/professionals. 
all pupils in the class 
if necessary, chaperones (e.g. for 
swimming, outdoor activities/hikes) 

all pupils in the class: clarify 
potential opportunities and 
possibilities of joint inclusive 
physical education. 
joint planning of the gymnastics 
lesson/equipment track/hike as 
well as adaptation of game 
rules if necessary 

HHooww//  ttoo  wwhhoomm  ttoo  rreeppoorrtt//  
sshhaarree  ppoossiittiivvee  
iimmpplleemmeennttaattiioonn  ppaarrttiiccuullaarrllyy  
((wwhhaatt  ttoo  ccoonnssiiddeerr  iinn  iitt))  

disabled pupils to highlight potential 
successes and use as a motivating 
factor 
colleagues who also want to 
implement inclusive physical 
education 

pupils without impairments to 
clarify potential opportunities 
for active participation in 
inclusive sports sessions for all 
participants 

Hints for individual tasks with the disabled child 
A partner task, suitable for pupils with different kinds of disabilities or a mixed group of 2:  
two pupils hold a large exercise ball as an airbag in front of their bodies. They try to push each other 
over a marked line in a given time frame. At the beginning and the end of each exercise starts, they 
shake hands or perform another ritual. Remark: execute with little run-up and tell the pupils to be 
aware of the recoil after impact. 



 

 

  

IINNEEDDUU  IInncclluussiioonn  gguuiiddeelliinneess  ffoorr  ggrraaddee  XX--XXIIII  
In physical education, young people should be able to develop comprehensive movement and sport-
related competences (subject, methodological, social and personal competences). Based on the motor 
and sport-specific foundation of secondary level I and II, they should be able to lead an active sporting 
lifestyle and have a relevant understanding of movement, sport and health. Taking into account 
previous knowledge, motor skills and abilities (skill level), inclination and interests, the focus is on the 
goal-oriented development of motor basics and sporting skills through active movement and the 
acquisition of cognitive basics, the development of a positive basic attitude towards movement and 
sport, and reflective examination of selected movement-related action requirements. 

In physical education with adolescent pupils, the 
functional interaction of teacher responsibility and 
pupil responsibility is of decisive importance: the design 
of lessons should be such that pupils can contribute 
their abilities and skills (ability), their knowledge 
(knowledge) as well as their attitudes (will) to the 
lessons (pupil responsibility) so the pupils can further 
develop their competences through the teaching 
activities. In physical education Grade NN, the following 
objectives are guiding principles. Young pupils should: 

 learn how to realistically assess their motor skills 
and abilities and how they can improve them 

 be able to recognise the importance of exercise and sport for health and personal well-being 
 be able to recognise and deal appropriately with any risks involved in sporting activities 
 experience situations in which they can independently apply their skills and knowledge in sports 

practice and transfer them to new situations 
 be challenged to acquire skills and attitudes that enable them to act responsibly and within a team  
 experience joy in movement, play and sport 
 able to develop the abovementioned aspects in such a way that they lead to further personal 

development 

  

https://pixabay.com/photos/sports-football-amputation-handicap-
2706937/ 



 

 

 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ddoo  ttoo  
mmoottiivvaattee  aallll  ssttuuddeennttss  bbee  iinnvvoollvveedd  
iinn  tthhee  iinncclluussiivvee  aapppprrooaacchh  

SSttuuddeennttss  wwiitthh  ddiissaabbiilliittiieess::  
Offering a variety of physical 
activity opportunities with self-
determined choices of what to 
do/exercise 
Participation in sports 
demonstrations and 
competitions  

SSttuuddeennttss  wwiitthhoouutt  ddiissaabbiilliittiieess::  
To illustrate the fun of moving 
together and the help/support 
that students without 
disabilities can provide, thus 
increasing their social skills and 
self-confidence. 

WWhhaatt  aaccttiivviittiieess  ((eexxeerrcciisseess))  aarree  
aapppprroopprriiaattee  ffoorr  „„aallll  ssttuuddeennttss““  iinn  
ccoommppuullssoorryy  pprraaccttiicceess  

movement games, dances 
team games 
gymnastics on various 
apparatus - apparatus tracks 
athletics 
competitions, sports 
demonstrations 
swimming 
outdoor activities 

movement games, dances 
team games 
gymnastics on various 
apparatus - apparatus tracks 
athletics 
competitions, sports 
demonstrations 
swimming 
outdoor activities 

WWhhaatt  ddoo  II  nneeeedd  ttoo  ccoonnssiiddeerr  
mmiigghhtt  bbee  aa  hhiinnddrraannccee  &&  oobbssttaaccllee  
wwhheenn  iimmpplleemmeennttiinngg  tthhee  eexxeerrcciissee  

visible floor markings 
additional safety precautions 
required 
use of alternative materials (e.g. 
small soft balls, balloons etc.) 
sufficient time for independent 
trial and practice 
For outdoor activities: is the 
area barrier-free or easily 
accessible? 

How can pupils without 
disabilities support pupils with 
disabilities? 
Which exercises/activities are 
useful in tandem/small 
group/team? 
sufficient time to try out and 
perfect different sports skills 
and competences 
independently 

WWhhoo  ddoo  II  nneeeedd  ttoo  iinnffoorrmm//  
iinnvvoollvvee  pprriioorr  ttoo  tthhee  
iimmpplleemmeennttaattiioonn??  

informative talk with 
parents/doctor about possible 
dangers and risks of injury. 
get tips from experienced 
inclusion sports 
teachers/professionals. 
all pupils in the class 
if necessary, chaperones (e.g. 
for swimming, outdoor 
activities/hikes). 

all pupils in the class: clarify 
potential opportunities and 
possibilities of joint inclusive 
physical education. 
joint planning of the gymnastics 
lesson/equipment track/hike as 
well as adaptation of rules of 
play if necessary 

HHooww//  ttoo  wwhhoomm  ttoo  rreeppoorrtt//  sshhaarree  
ppoossiittiivvee  iimmpplleemmeennttaattiioonn  
ppaarrttiiccuullaarrllyy  ((wwhhaatt  ttoo  ccoonnssiiddeerr  iinn  
iitt))  

disabled pupils to highlight 
potential successes and use as a 
motivating factor 
colleagues who also want to 
implement inclusive physical 
education 

pupils without impairments to 
clarify potential opportunities 
for active participation in 
inclusive sports sessions for all 
participants 



 

 

 

Hints for individual tasks with the disabled child 
A task for equipment gymnastics:  
to foster the cohesion among all pupils, describe the task to the whole group, show what the pupils 
are supposed to do, let partner A do it, partner B watches, partner A demonstrates and explains the 
task to partner B, partner B carries out the task and partner A supports/secures. Partner A needs to 
be aware that partner B has limitations, so they have to adapt to that when guiding partner B. 

 

Hints for individual tasks with the disabled child 
Archery is one of the few individual sports in which inclusion can be lived without restriction and on a 
daily basis. It is for pupils with and without physical issues. It can be played in a sitting or standing 
position, therefore it is inter alii very suitable for wheelchair drivers class1 and class 2. A special 
aspect is that pupils with and without disabilities can compete with each other without changing the 
rules. Another special feature is the flexible choice of location through the possibility to train indoors 
or outdoors, and no partner is needed.  
The target in archery is equipped with a target rest with ring scoring. This is divided into 10 rings with 
the colours gold, red, blue, black and white. Each colour is divided into two rings. If an archer hits the 
gold with the arrow, he/she receives 9 or 10 points for this shot. For red it is 7 or 8 points and for blue 
5 or 6 points. Depending on the type of disability, adaptations to the bow and special finger 
protection can be used. In addition, the target distance can be varied.  

 

 

 

 

  

Check out recommended further reading 

 

  



 

 

CChhaapptteerr  33  ––  HHooww  ttoo  aappppllyy  IInncclluussiivvee  PPhhyyssiiccaall  EEdduuccaattiioonn  wwiitthh  ffooccuuss  oonn  tteeaamm  ssppoorrtt  
aaccttiivviittiieess??  

 

The main goal is to: 
 find the right sport 
 ensure equal opportunities  
 have everyone involved participate, teach, and observe 
 be careful 
 have all involved learn 
 adapt to everyone's needs 
 have everyone believe that they can participate in team sports 

  

MMeetthhooddoollooggiiccaall  ddeessccrriippttiioonn  ffoorr  bbaasskkeettbbaallll  
 
We present all the activities adapted to the physical characteristics and abilities of the students, as well 
as their age. We provide the appropriate equipment (small balls, larger or lower baskets, etc.) 
We choose the appropriate space and make sure no accidents happen to students with physical 
disabilities. We adjust the rules. If possible, we provide wheelchairs or chairs with wheels for the rest of 
our students. Support belts can be used to avoid unpleasant collisions. To include students with physical 
disabilities in physical education and in team course training we must notice a range of factors such as: 
 
 the degree of difficulty in motor functionality in relation 

to the specific skill in which the student will be trained  
 the selection of individual skills (kinetic patterns) that 

characterise the specific team teaching sport 
 the modification-adaptation of the dimension of the 

space in which the teaching of the team sport takes 
place  

 modifying and adjusting the rules when playing a team 
game 

 the creation of games based on the specific team sport 
and the creation of rules regarding the measurement of 
the score. 

   

https://pixabay.com/photos/action-adult-athlete-audience-
 



 

 

SStteepp--bbyy--sstteepp  iinnssttrruuccttiioonnss  ffoorr  tteeaacchheerrss  oonn  hhooww  ttoo  oorrggaanniissee  tteeaamm  ssppoorrtt  aaccttiivviittiieess  ffoorr  aallll  --  BBaasskkeettbbaallll  
 

1. Transfer ball from basket to basket over a large obstacle 

 

 

2. Dribble with ball 

 

  

Step 1
• Description - implementation
• Move basketball from basket to 

basket over a large obstacle
• We set the direction and show 

the activity
• We guide the student kinetically 

if necessary

Step 2
• Preparation - equipment
• Outdoor space (stadium or hall)
• Selecting the appropriate fitness 

equipment, basketball balls, 
smaller balls and large cones.

Step 3
• Pedagogical - teaching approach
• Teamwork 
• Overall: strengthening, 

movement assistance 
adaptability, movement 
variability
• Sociability - behavior: 

relationships, team spirit, 
multisensory stimulation, 
challenge

Step 1
• Description - implementation
• The children are divided into 

groups of 3. The 1st group 
reaches a limited  point and turns. 
The rest are waiting for their turn.  
Next the 2nd and 3rd group is 
doing the same. 
• Those who are waiting for their 

turn, workout in a rough but flat 
ground.
• An assistant can help the 

students with physical disabilities.  
• The students in  wheelchairs do 

exactly  the same

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (hall)
• Flat ground
• Choose the appropriate fitness 

equipment, basketball balls in 
several sizes
• We set the direction and show 

the activity
• We guide the students with 

physical disabilities if necessary

Step 3
• Pedagogical - teaching approach
• Teamwork 
• Overall: strengthening, 

movement assistance 
adaptability, movement 
variability
• Sociability - behavior: 

relationships, team spirit, 
multisensory stimulation, 
challenge



 

 

3. 10 passes activity 

 

 

  

Step 1
• Description - implementation
• 6 students are divided into 2 

groups
• We give each student a number 

from 1 to 3. The student with 
disability belongs in a group and 
takes number like the others
• A group starts giving passes 

starting from 1 etc. The group 
without a ball  tries to get the ball 
from the first team-group. 
• They can bet  only after the 

student with disability takes the 
ball too
• The students must exchange ten 

passes
• Finally they play without   

counting 

Step 2
• Preparation - equipment
• Outdoor (stadium) or indoor 

(hall)
• Flat ground
• Choose the appropriate fitness 

equipment, basketball balls in 
several sizes
• We set the direction and show 

the activity
• We guide the students with 

physical disabilities if necessary
• Soft balls 

Step 3
• Pedagogical - teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and rhythm
• Kinetics: assistance equipment, 

independence, 
adaptation/competence 
conditions  



 

 

4. Breast pass 

 

  

Step 1
• Description - implementation
• We demostrate the skill and 

each student with his own ball 
passes to the wall. For students 
with mobility difficulties we place 
the ball in a special net with a 
rope tied to the wheelchair so 
that it can easily and quickly 
retrieved (3 minutes)
• Seeker game 2 versus 1. Main 

goal: hit the ball on the target  
wall. The two teammates move 
towards the target wall in order 
to hit the ball at a certain point. 
The 3rd player tries to stop them
playing the role of defender.The 
defense is passive and gradually 
becomes more active´. Duration:  
15 minutes
• Final game with passes 4 versus 

4 + 1 neutral player. Two teams 
try to make 5 non stop passes in 
order to gain  1 point. The neutral 
player is the 5th player  who has 
the ball and is not marked. It is a 
prerequisite to pass the ball from 
the neutral player. The student 
with disability passes form all 
posts too. Duration: 15     
minutes

Step 2
• Preparation- equipment
• Outdoor (stadium) indoor (hall)
• Flat ground
• Choose the appropriate fitness 

equipment, basketball balls in 
several sizes
• We set the direction and 

demonstrate the activity 
• We guide the students with 

physical disabilities if necessary
• Soft balls
• Support belts
• Wheelchairs 
• Special nets

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and rhythm
• Kinetics: assistance equipment, 

independence, adaptation 
conditions



 

 

5. Shoot 

 

 

 

  

Step 1
• Description - implementation
• We demonstrate the skill. The 

students run loosely spread 
across the field and with the 
whistle perform shots virtually 
without the ball.  (Duration: 3 
minutes)
• The students, each having a ball, 

perform shoots in the air 
upwards with the correct 
technique. For the student with 
physical disability  we place the 
ball in a special net with a rope 
which is tied to the wheelchair  so 
that it can be retrieved easily and 
quickly when it goes away.  (3 
minutes)
• In pairs they shoot at their 

teammates alternately. (4 
minutes)
• They shoot in the basket 

statically and then with 
consecutive passes with their 
teammate from the center of the 
field/hall. (15 minutes)
• Game 3 on 3 with the               

aim of shoot  the ball                  
(15 minutes)

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (hall)
• Basketball balls
• Special net

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and rhythm
• Kinetics: assistance equipment, 

independence, adaptation



 

 

6. Music circles 

 

  

Step 1
• Description - implementation
• Around the field/yard we draw 

circles for eqach player with 
chalk. In the rhytm of the music 
they dribble and each time when 
the music stops each student has 
to enter a different circle. 

Step 2
• Preparation - equipment
• Stadium, yard
• Basketball balls 
• Music
• CD player
• Chalk

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation of the activity
• Kinetics: assistance equipment, 

independence, adaptation, 
• We guide the students with 

disabilities if needed
• Personal improvement without 

exclusion and competition
• We give feedback
• We reward efforts



 

 

7. Dribble in wheelchair (all students) 

 

 

 

 

  

Step 1
• Description - implementation
• The student in wheelchair is 

taught dribbling, the rules of 
movement with the ball are 
modified.  Specifically, the 
student is taught to move their 
wheelchair in space and in 
several directions having the ball 
on their knees.
• The other students are taught 

dribbling with hands but they sit 
in available wheelchairs or chairs 
with wheels to do the activity as 
their peers in wheelchairs. 
• It is an individual exercise , the 

students are divided in groups of 
5, each waiting for their turn. The 
student with disability belongs to 
one of them. Exercise directions 
and space movements are the 
same for all students.

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (hall)
• Choose the right fitness  

equipment, balls and large cones 
• We set the direction and show 

the activity
• We guide the student kinetically 

if necessary
• Wheelchairs
• Chairs with wheels

Step 3
• Pedagogical-teaching approach
• Teamwork
• Reward effort
• Constructive feedback



 

 

8. Shoot in  wheelchair 

 

 

  

Step 1
• Description - implementation
• The student in wheelchair is 

taught the shoot. There is a 
modification of the mechanics of 
the movement due to the fact 
that one cannot move legs in the 
activity. The student will be 
taught the shot on a lower height 
relative to his head and at a 
different angle throwing the 
elbow.
• The rest of the students are 

taught the shot in wheelchairs or 
in chairs with wheels in the same 
way .
• The exercice is individual and 

performed in subgroups of 5: The 
subgroups change positions in 
the space.

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (Hall)
• Basketball balls 
• We show the direction and the 

activity.
• We help and guide the student 

with disability if needed
• Wheelchairs
• Chairs with wheels

Step 3
• Pedagogical-teaching approach
• Teamwork
• Empowerment
• Feedback



 

 

9. Wheelchair pass 

 

  

Step 1
• Description - implementation
• The student in wheelchair is 

taught to throw the ball with two 
hands and one hand as well.The 
student is taught the chess pass,  
the pass overhead, and the flat 
pass.
• The rest of the students are 

taught pass in the same manner; 
they try to pass in wheelchairs 
too.
• The exercise is individual and 

they work in pairs of two or three 
passoing the ball to each other.

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (hall)
• Basketball balls in different sizes
• We show the direction and the 

activity
• We guide the student in 

wheelchair if needed
• Wheelchairs
• Chairs with wheels

Step 3
• Pedagogical-teaching approach
• Teamwork
• Empowerment 
• Feedback
• All students should try to 

perform the activity in a 
wheelchair or a chair with wheels



 

 

10. Competitive game using pass, dribbling and shot 

 

 

Step 1
• Description - implementation
• Students will be divided into 3 

groups and placed on the finish 
line of the court in 3 different 
places - right, left, and center
• Each student will dribble 

horizontally to the finish line and 
to a certain point. From that point 
they will shoot. The student in 
wheelchair can perform the shot 
closer to the points. Immediatelly 
after they collect the ball with a 
dribble they will stand to another 
point opposite their team and wil 
pass the ball to the next 
teammate.
• For each shot in the basket the 

team will get 1 point. When the 
team reaches  10 points it 
changes posititions. The team 
which reaches the first 10 shots is 
the winner. 
• The game continues in the same 

way until the three teams have 
passed the three designed 
positions.
• At the end the total score is 

counted from each position from 
each team and the team with the 
highest  score is the winner.

Step 2
• Preparation - equipment
• Outdoor (stadium or yard) indoor 

(hall)
• We set the direction and show 

the activity with basketball balls 
in many sizes
• We guide the student in 

wheelchair if needed
• Wheelchairs

Step 3
• Pedagogical-teaching approach
• Teamwork
• Empowerment 
• Feedback
• All students should try to 

perform the activity in a 
wheelchair



 

 

MMeetthhooddoollooggiiccaall  ddeessccrriippttiioonn  ffoorr  vvoolllleeyybbaallll  
 

We present all the activities adapted to the physical 
characteristics, abilities, ages, and type of disability 
of the students. The aim should be the total inclusion 
of students in wheelchair who can move their hands.  

First, we have to separately teach the students with 
disabilities about individual service skills, receiving 
the ball (cuff), passing, passing the ball over the net 
in the opposite area of the court as defined of the 
centre line. 

Then we individually teach them all the same 
abilities. All students should try to practice in wheelchairs or in chairs with wheels. 

Finally, we teach the students a competitive game that includes service, ball reception, pass, transition.  

 we choose the appropriate space, volleyball court  
 we adjust the rules (catching the ball before throwing, all fingers instead of service) 
 we play seated on the floor or in chairs 
 we provide the appropriate equipment (soft balls, smaller, lighter). We also choose balls that ensure 

longer flight and increase reaction time  
 low net, but high enough that nobody can reach the top 
 larger group sizes 
 smaller area we do not use all the volley court 

  
  
   

https://pixabay.com/de/photos/volleyball-ball-spieler-team-sport-4110934/ 



 

 

SStteepp--bbyy--sstteepp  iinnssttrruuccttiioonnss  ffoorr  tteeaacchheerrss  oonn  hhooww  ttoo  oorrggaanniissee  tteeaamm  ssppoorrtt  aaccttiivviittiieess  ffoorr  aallll  --  VVoolllleeyybbaallll  
 
1. Frontal pass with fingers – seated 
 

 

 

Step 1
• Description - implementation 
• We demonstrate the technique 

of the pass with fingers above, 
we practice seated.
• Activity 1: in pairs facing each 

other at a distance of 2 m. One 
throws the ball and the other 
catches it at a forehead height.
• Activity 2: repeat the previous  

exercise with a small movement 
before gripping.
• Activity 3: frontal pass with the 

fingers where the passer makes 
first a vertical pass and then to 
the teammate who catches the 
ball and does the same.
• Activity 4: repeat the previous 

exercise changing passes 
between the net.
• Activity 5: educational match 3 

versus 3 in a confined space by 
catching the ball before 
throwing.
•Activity 6: final match 6 versus 6. 

On the court that we have set by 
catching the ball before throwing 
and a mandatory pass before 
passing it to the opponent's 
court.

Step 2
• Preparation - equipment
• Volley court, hall
• Volley balls in different sizes 
• Net 
• Support belt if needed for the 

students with disabilities

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and rhythm
• Kinetics: support equipment, 

independence, adaptiive 
conditions



 

 

2. Service from above – seated 

 

Step 1
• Description - implementation
• We demonstrate the technique of 

service from above using a light ball 
(e.g. foam).
• Activity 1 : the players work 

individually with a foam ball  each 
throwing the ball high and doing the 
service technique from above without 
the final blow (instead they catch the 
ball and repeat).
• Activity 2: the players work 

individually with a foam ball , each 
throwing the ball high doing the 
service technique  from above and 
aiming at the wall . For students with 
the mobility difficulties we place the 
ball in a special net with a rope that is 
tied to the wheelchair so that it can be 
easily and quickly retrieved. 
• Activity 3: students work in pairs. 

They serve by aiming  at  each other's 
place.
• Activity 4: students repeat the 

previous exercise by placing 
themselves on both sides of the net. 
The ball must pass over the net  and 
be directed towards the target player. 
We perform service straight and 
diagonally. 
• Activity 5: final game 6 versus 6 on the 

court we have set by catching the ball  
after the service and pass  to the 
teammate. 

Step 2
• Preparation - equipment
• Volley court, hall
• Volleyballs in different sizes
• Net
• Support belt if needed
• Special net and rope 

adapted for the wheelchair

Step 3
• Pedagogical-teaching 

approach
• Teamwork
• Overall: workout
• Communication: 

conversation and rhythm 
• Kinetics: support, 

equipment, independence, 
adaptations



 

 

3. Grip with two hands- pass 

 

 

  

Step 1
• Description - implementation
• The students divided into two 

groups play volleyball, first they 
catch the ball with two hands and 
then make a pass. Students with 
cruthes sit in a chair or are 
supported by their assistance. 
After three different passes they 
pass the ball to the opponent 
court.

Step 2
• Preparation - equipment
• Volley court 
• Volleyballs 
• Net
• Support belt if needed
• Foam balls if needed

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Feedback
• Empowerment
• Kinetics: support, equipment 

independence



 

 

4. Service with wheelchair 

 

  

Step 1
• Description - implementation
• The student in wheelchair is 

taught the service, the game 
rules are adapted and changed. 
The service is taught from below 
by using only the upper body. The 
student is allowed to service with 
the technique of front pass. 
There is also a change in the 
dimensions of the court with 
those proposed for  the moni 
volleyball of 4 (9x3, 4,5 x3  for 
each team and the net close to 2 
m)
• The rest of the students are 

taught the service from below 
with whole body participation
• The exercise is individual , 

students are divided into 
subgroups of 5, and each group 
waits its turn. A student wih 
motor disabilityies  belongs to 
one of them, service is     
practiced from  different      
points of the                                  
finis h line.

Step 2
• Preparation - equipment
• Volley court
• Volleyballs
• Net, lower high net
• Support belt

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communcation: conversation 

and explanation
• Kinetics: support equipment, 

independence, adaptability
• Feedback
• Empowerment



 

 

5. Ball holder - cuff 

 

 

  

Step 1
• Description - implementation 
• The student in wheelchair will be 

taught the reception of the ball in 
the same way as other students . 
There will be an adjustment to 
the regulations and cuff 
technique, they will be allowed to 
receive and pass with both hands 
extended and joined using his 
palms. There is also instruction of 
the movement of the wheelchair 
in space.
• The exercice is done in pairs and 

each student throws the ball 
targeting the other who is in the 
receiving position and ready to 
remove the ball returning it to 
their partner.

Step 2
• Preparation equipment
• Volley court
• Volleyballs
• Net, lower high net
• Support belt

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence, adaptability 
• Feedback
• Empowerment



 

 

6. Competitive game by using the service, pass and throwing the ball to the opposite court 

 

  

Step 1
• Description - implementation
• Students will be divided into 

groups of 3. A player from one 
team does the service to the 
other team. The purpose of the 
team is  to pass the ball  on the 
3rd transfer  to the opponent's 
court . If they succeed they 
receive one point. The players 
change their positions with 
rotation.
• The player of the service team 

will continue to perform in each 
of the three teams, the next 
player of the team will next serve. 
When a team serves all 3 players 
against all opposing teams then 
the order of the team that serves 
is changed.
• The team that first reaches  30 

points will be the winner. The 
student in wheelchair is allowed 
to service with both hands.

Step 2
• Preparation - equipment
• Volley court 
• Volleyballs
• Support belts

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence, adaptability
• Feedback
• Empowerment



 

 

MMeetthhooddoollooggiiccaall  ddeessccrriippttiioonn  ffoorr  hhaannddbbaallll  

The main goals are: 
 Inclusion of students with mobility disabilities 
 Inclusion of students with disabilities who have hands and upper body control  
 Teaching individual skills of dribbling, passing, shooting 
 Teaching a competitive game that includes dribbles, passes, shoots 

 

SStteepp--bbyy--sstteepp  iinnssttrruuccttiioonnss  ffoorr  tteeaacchheerrss  oonn  hhooww  ttoo  oorrggaanniissee  tteeaamm  ssppoorrtt  aaccttiivviittiieess  ffoorr  aallll  --  HHaannddbbaallll  
 

1. Ball game 

 

  

Step 1
• Description - implementation
• Students are divided into groups 

and form two lines at a distance 
of 3 m. Then they exchange 
passes with the opposite line. 
They can hit the ball once on the 
ground or give it directly. 
• We form two lines of cones at a 

distance of 3 m The students 
work in pairs and pass the ball 
doing slalom. The fastest wins a 
point. The winner is the one who 
scores 5 points.

Step 2
• Preparation - equipment
• Volley court, hall
• Handballs, different sizes 
• Cones
• Set the direction and show the 

activity
• Guide the student with dissability 

if needed
• Support belt 

Step 3
• Pedagogical-teaching approach
• Teamwork
• Variation of the teaching goal. 

This includes new skills combined 
with activities that have already 
been accomplished. 
• Cooperation with exercises that 

have duration, are intense, and 
entertain students
• Empowerment



 

 

2. Learning to pass throwing the ball to the goal 

 

 

3. Dribbling with wheelchair 

 

Step 1
• Description - implementation
• Each players must achieve the 

targets (hoops) that have been 
placed in several distances
• Each achievement receives one 

point.
• In each round each student seeks 

to score better than their own 
previous score. 

Step 2
• Preparation - equipment
• Volley court, hall
• Handballs 
• Wreaths
• Targets at different distances 
• Cones
• Signs
• Support belt

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence, adaptation
• Personal improvement without 

exclusion
• Feedback
• Empowerment

Step 1
• Description - implementation
• The student in wheelchair is 

taught dribbling by modifying the 
rules of movement with the ball. 
The student is taught to move the 
wheelchair in space and in 
different directions with the ball 
on their feet. 
• The rest of the students are 

taught dribbling with hands.
• The exercise is done individually 

and the students are divided into 
subgroups of 5 and everyone is 
waiting for their  turn. The 
direction of the exercise and the 
movements in the space are the 
same for all students. 

Step 2
• Preparation equipment
• Volley court, hall
• Handballs
• Support belt

Step 3
• Pedagogical teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence, adaptation
• Personal improvement without 

exclusion
• Feedback
• Empowerment



 

 

4. Pass with the wheelchair 

 

 

  

Step 1
• Description - implementation
• The student in wheelchair is 

taught to fly the ball  with each 
hand separately in different 
directions (sideways, forward) 
with simultaneous directions of 
their body. The student is taught 
the promotional pass over the 
head and the popped pass.
• The rest of the students are 

taught in the same way.
• The exercise is individual, the 

students work in subgroups of 3 
or 4 giving passes to 
each other. 

Step 2
• Preparation equipment
• Volley court, hall
• Handballs 
• Support belt

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and exlpanation of activity
• Kinetics: adapt, support 

equipment, independence
• Personal improvement without 

exclusion
• Feedback
• Empowerment



 

 

5. Shoot with wheelchair 

 

 

  

Step 1
• Description - implementation
• Students will be divided into two 

teams and they are placed on the 
finish line of the court. Pairs are 
created from each group and they 
will move parallel to each other at 
a distance of 5 m by exchanging 
passes  from points that are 
determined by cones.  (4 cones, 4 
passes). After that, a shot will be 
fired from the throwing zone 
towards the goalkeeper of the 2nd

team. The teams participate in 
the game alternately in pairs with 
the goalkeeper constantly 
changing so that eveyone takes 
the position of the goalkeeper. 
•The team that first has 10 shoots 

is the winner.

Step 2
• Preparation equipment
• Volley court , hall
• Handballs 
• Suppport belt

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication : conversation 

and explanation
• Kinetics: suppport equipment, 

independence, adaptation
• Personal improvement without 

exclusion
• Feedback
• Empowerment



 

 

6. Competitive game with dribbling, pass and shoot 

 

  

Step 1
• Description - implementation
•Students will be divided into two 

teams and they are placed on the 
finish line of the court. Pairs are 
created from each group and they 
will move parallel to each other at 
a distance of 5 meters by 
exchanging passes  from points 
that are determined by cones.  (4 
cones, 4 passes). After that shot 
will be fired from the throwing 
zone towards the goalkeeper of 
the 2nd team. The teams 
participate in the game 
alternately with the pairs and the 
goal keeper constantly changing 
so that everyone takes the 
position of the goalkeeper. 
•The team that first has 10 shoots 

is the winner.

Step 2
•Preparation equipment
•Volley court , hall
•Handballs 
•Support belt if needed
•Cones

Step 3
•Pedagogical teaching approach
•Teamwork
•Overall: workout
•Communication: conversation 

and explanation
•Kinetics: support equipment, 

adapt independence
•Personal improvement without 

exclusion
•Feedback
•Empowerment



 

 

MMeetthhooddoollooggiiccaall  ddeessccrriippttiioonn  ffoorr  bbaasskkeettbbaallll  hhaannddbbaallll,,  ffoooottbbaallll  aanndd  vvoolllleeyybbaallll  ffoorr  ddeeaaff  cchhiillddrreenn  
 

For the inclusion of deaf students in the physical education lesson, alternative ways of communicating 
with the deaf students should be used to demonstrate techniques, understand their motor skills, 
introduce the rules of team sports, and achieve better cooperation with their classmates.  

In the alternative ways of communication, the teacher will need to learn some basic words of the sign 
language, to be able to use facial expression and gestures for communication, to use visual signals that 
will indicate the beginning and stopping of an activity, and speak slowly to allow lip reading. 

During the demonstration of the individual techniques, it will also be necessary to teach the deaf 
student individually, followed by a demonstration with the rest of the classmates. No adaptation-
modification will be needed in the motor patterns of individual skills, nor in the rules of sports. The 
teaching remains the same as when working with typical students. 

All of the above ensures the inclusion in team sports such as basketball, volleyball, and handball. 

 

MMeetthhooddoollooggiiccaall  ddeessccrriippttiioonn  ffoorr  bbaasskkeettbbaallll  hhaannddbbaallll,,  ffoooottbbaallll  aanndd  vvoolllleeyybbaallll  ffoorr  bblliinndd  
cchhiillddrreenn  
In case of inclusion of visually impaired or blind students, the difficulties in performing activities where a 
ball should be thrown in the air and received after its suspension should be taken into account. Based on 
these difficulties, the basketball, volleyball, and handball activities in which blind students can be 
included can be limited and isolated. 

For sports that use a ball, the balls must have an internal sound (metallic bell sound). 

 

Basketball 

In basketball, the blind student could be taught on-site dribbling as an experiential motor pattern 
(experience in oral knowledge). For the pass, classmates who receive the ball will need to have an exact 
opposite position and make their presence and readiness known with words (throw, give, etc.), audible 
sounds or sounds from kicks/hands. For the shot the target should be in the exact opposite position with 
adjusted height (low - equal to the height of the student) and distance (at least 20-50 cm). Precise 
instructions will be given regarding the direction of the ball in space (up-down, right-left) to improve the 
goals. For the shot when the ball finds the target there will be an audible signal from the ball on its 
impact on a surface that will be placed just below the hoop. 

 

 

Handball 



 

 

As in basketball, the blind student could be taught on-site dribbling, one-handed passing and shooting as 
experiential motor patterns (experience in oral knowledge). The positions of the targets should be 
precise and clear from the beginning. Here, sound signals that determine the position and success of the 
target are necessary as well. 

 

Volleyball 

In volleyball the blind student could be taught the service below and here as an experiential kinetic 
motif (oral knowledge experience). In the team game they could be the player who serves and then in 
the game after the service they can be replaced by an observing classmate. 

 

  



 

 

SStteepp--bbyy--sstteepp  iinnssttrruuccttiioonnss  ffoorr  tteeaacchheerrss  oonn  hhooww  ttoo  oorrggaanniissee  tteeaamm  ssppoorrtt  aaccttiivviittiieess  ffoorr  aallll  
 

1. Passes 

 

 

 

  

Step 1
• Description - implementation
• The students make a big circle 

facing the center and one stands  
in the center without a ball . Each 
student gives a pass to the 
student who is in the center and 
runs to take their position . The 
student who was in the center 
and now has the ball  passes the 
ball to another student and so on.
• Blind and visually impaired 

students can have a mate who 
helps them or gives them an 
auditory stimulus so they will 
understand the direction of the 
ball.
•Deaf students need a visual 

stimulus, e.g. a hand gesture. 

Step 2
• Preparation - equipment
• Outdoor space (stadium or hall)
• Basketball balls , smaller balls 
• Visual stimulus
• Auditory stimulus

Step 3
• Pedagogical - teaching approach
• Teamwork 
• Overall: strenghthening, 

movement assistance 
adaptability, movement 
variability
• Sociability-behavior: 

relationships, team spirit, 
multisensory stimulation, 
challenge 



 

 

2. Shouts 

 

  

Step 1
• Description - implementation
• The children make a big circle 

facing the center
• In the center a wreath is placed
• The children are divided in to 

groups of odd and even numbers. 
• Each team shoots.
• The winner is the team with the 

most shoots in the wreath. 
• An assistant can help the blind 

and visually impaired students.  
• The deaf students need a visual 

stimulus .

Step 2
• Preparation - equipment
• Outdoor (stadium) indoor (hall)
• Flat ground
• Choose the appropriate fitness 

equipment, basketballs in several 
sizes.
• We set the direction and show 

the activity
• Basketball hoops 

Step 3
• Pedagogical-teaching approach
• Teamwork 
• Overall: strenghthening, 

movement assistastance 
adaptability, movement 
variability
• Sociability-behavior: 

relationships, team spirit, 
multisensory stimulation, 
challenge



 

 

3. Basketball including deaf students 

 

Step 1
• Description - implementation
• Max. 4 deaf pupils with no 

problems in socialising.
• Divide the children in pairs with a ball. 

One holds the ball with both hands and 
runs slowly, the other runs behind like a 
shadow.They move slowly wherever 
they want within the marked area. After 
10 m they reverse roles. Every 10 m the 
change is made. Emphasis is on the 
children in pairs running slowly away 
from another; (Duration: 6 minutes)

•Similar  activity to the one described 
above: change pairs after the 10 m. The 
child stops running, bends down, and 
leaves the ball in front of them, 
motionless on the ground. The other 
child takes the ball and passes it after 
10 m. (Duration: 5 minutes)

• After changing pairs, children move like 
in the previous two activities with 
dribbles. With a whistle, and a signal 
with our hand so that the deaf athletes 
can see, the front child lets the ball roll 
in front of him with very little force. The 
back child accelerates, catches the ball, 
dribbles and passes first, waiting for the 
next whistle to do the same. Emphasise 
the same and try not to force 
the release of the ball; 
(Duration:                                            5 
minutes)

Step 2
• Preparation - equipment
• At least  12 basketball balls
• Basketball court

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall : workout
• Running
• Shout
• Dribbling
• Independence
• Cooperation  



 

 

4. Basketball including deaf students 

 

Step 1
•Description - implementation
•Place the children in pairs, facing 4m, 

with a ball. They pass to each other, 
throwing the ball by boun-cing/cracking 
or not. They can throw with 1 or 2 
hands. Emphasize that we don't want 
strong passes and to mark their 
classmate and the ball to go to him. 
Duration: 7 '.

•As in the previous exercise we have 
doubles with a ball. They pass each 
other in parallel dribbling on the 
basketball court; Duration: 10'

•Divide the children into two groups each 
child has a number from 1-6. The 6 
children of one team stand on the 
center line of the basketball court on 
the left side in a row one behind the 
other with a distance of 1m between 
them, holding from a ball. The other 6 
children stand next to them on the right 
side holding a ball, all teams see the 
same basket.

•With the sign, children with nr. 1 start 
with dribbles to shoot in the basket 
from where they want or make a kick. 
They throw the balls to the basket 
together. If it doesn't enter, they run to 
collect their ball and shoot again. 
Whichever ball enters the basket first 
the respec-tive child and his team pass a 
point and return to the line to give order 
to children with nr. 2 who are wait-ing 
to throw them too. In the same way 
they throw the ball alternately. 
Emphasize the children that 
opponents play the nr. in 
order 1-1, 2-2, 3-3, 4-4, 5-5, 
6-6, then play 1-2, 3-4, 
5-6, 2-1, 4-3, 6-5 
change opponents 
continuously 
until the 
end

Step 2
•Preparation - equipment
•Outdoor (bassket ball court) 

indoor (hall)
•Basketballs

Step 3
•Pedagogical-teaching approach
•Teamwork
•Overall: workout
•Communication: conversation 
•Independence, adaptation 



 

 

5. Volleyball including deaf and blind students: Frontal pass with fingers 

 

 

 

6. Volleyball including deaf and blind students: Grip with two hands- pass 

 

 

Step 1
•Description - implementation
•Demonstrate the technique of the 

pass with fingers  above, we 
practice seated. 
•Activity 1: in pairs facing each 

other at a distance of 2 m. One 
throws the ball and the other 
cathes it at a forehead heigh.
•Activity 2: repeat the previous 

exercice with a small movement 
before gripping
•Students with blind disabilities 

may need assistant or an auditory 
stimulus 
•Deaf students need a visual 

stimulus

Step 2
•Preparation - equipment
•Volley court, hall
•Volley balls in different sizes
•Auditory stimulus 
•Visual stimulus

Step 3
•Pedagogical-teaching approach
•Teamwork
•Overall: workout
•Communication: conversation 

and rhythm
•Kinetics : support equipment, 

independence, adaptive 
conditions 

Step 1
•Description - implementation
•Students pass the ball over their 

head so the ball bounces on the 
ground
•Students with blind disabilities 

may need assistant  or auditory 
stimulus
•Deaf students need a visual 

stimulus

Step 2
•Preparation - equipment
•Volley court 
•Volleyballs 
•Auditory stimulus
•Visual stimulus

Step 3
•Pedagogical-teaching approach
•Teamwork
•Overall: workout
•Communication: conversation 

and explanation
•Feedback
•Emppowerment
•Kinetics: support equipment 

independence



 

 

7. Football with blind students 

 

  

Step 1
• Description - implementation
•With the signal to start, children 

with the nr. 1 start dribbling to 
shoot in a goal from where they 
want or make a kick. They kick the 
balls into the goal together. If it 
does not enter, they run to collect 
their ball and shoot again. 
Whenever the ball enters the 
goal, the child and the team that 
scored a point return to the line 
to give chance to children with nr. 
2 to score a goa,l too. In the same 
way they throw the ball 
alternately. Instruct the children 
that opponents play the numbers 
in such order: 1-1, 2-2 ,3-3, 4-4, 5-
5, 6-6. Then switch: 1-2, 3-4, 5-6, 
2-1, 4-3, 6-5. Continue changing 
opponents until 
the end of the activity.

Step 2
• Preparation - equipment
• Football field
• Special ball for blind students
• Exercises with special balls with 

bells inside or soccer balls 
covered with nylon bags
• 6 balls 
• Rhythmic gymnastics hoops
• 2 ropes

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communcation: conversation 

and explanation
• Independence, adaptation
• Feedback
• Empowerment



 

 

8. Football with blind students (2)

 

Step 1
• Description - implementation
• Divide the children into pairs. They run 

slowly side by side. One child holds 1 
wreath. With the whistle the child with the 
wreath places it on the ground and the 
other enters. The child who had the wreath 
tries to carefully take it from their 
classmatey (from bottom to top, towards 
the head), without touching the body of the 
child who is standing attentively and 
motionless. After they take it out they give 
it to them and start running again; Now the 
second child holds a wreath. Children work 
as a team and each time the wreath comes 
out without touching the child's body they 
earn 1 point as a team. Repeate the 
exercise the same way by alternating the 
child holding the wreath each time and 
alternating pairs. (Duration: 10 minutes)

•Children stand in pairs, with a ball, facing 
each other, at a 3m distance. Let them 
choose for themselves how to throw the 
ball by passing each other. With one/both 
hands, throwing the ball from below, 
rolling/hitting it with the foot etc. 
Emphasise that we do not want them to put 
too much force in the activity and that we 
want their classmate to catch the ball with 
the aprons. Frequently change pairs. 
(Duration: 10 minutes)

•In doubles: one child has a ball, the other a 
wreath. They stand opposite each other at 
10m. The child who has the ball kicks it 
towards the child with the wreath. This 
moves towards the ball and places the hoop 
perpendicular to the ground in order for 
the ball to pass through (as if holding an 
abstention and 'fishing' the ball). The one 
who threw the ball chases it, throws it back 
to the hoop repeating the exercise from
where he catches it,
after 1.5 minutes they 
switch roles.
(Duration: 10 minutes)

Step 2
• Preparation - equipment
• Football field
• Exercises with special balls with 

bells inside or soccer balls covered 
with nylon bags
• 6 balls
• 6 rhythmic gymnastics hoops
• 2 ropes 

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation and 

expanation
• Kinetics:  independence, adapt 
• Feedback
• Empowerment



 

 

HHaannddbbaallll::  IInncclluussiioonn  ooff  bblliinndd  oorr  ddeeaaff  ssttuuddeennttss  
 

 Teaching individual skills of dribbling, passing, shooting 
 Teaching in a competitive game that includes dribbles, passes, shoots.  

 

1. Learning to pass throwing the ball to the goal 

 

 

  

Step 1
• Description - implementation
• Use a wreath and a ball for two 

players at a time. In each wreath 
there is a ball. Students run 
between the wreaths and each time 
they listen the bell, they have to 
be/ get into in the wreath and 
throw the ball to one of the others. 
Then place the ball inside the 
wreath again and start over again. 

• Children with visual disabilitites 
have a partner who guides them 
and run together with them.

• Deaf children need a visual 
stimulus. 

Step 2
• Preparation - equipment
• Volley court, hall
• Hand balls 
• Wreaths
• Targets at different distances 
• Visual stimulus
• Auditory stimulus 

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence, adapt
• Personal improvemnet without 

exclusion
• Feedback
• Empowerment



 

 

2. Passes 

 

 

 

Hints for individual tasks with the disabled young learner 
Potential difficulties in inclusion of  student with kinetic disabilities in  team sports are: 
Number of learners in the class 
Overprotection 
Discouragement 
Lack of human and financial resources 
Closed and rigid curricula 
Family 
Adaptation difficulties 
Distrust and misunderstanding 
Lack of teacher training/non-qualified teachers 
Lack of amenities 
Lack of support 

 

 

Step 1
• Description - implementation
• Demonstrate the pass
• Students make two teams, each 

one on one side of the court
• At the sound of the bell they 

throw the ball to the other team 
• Each student that makes a 

correct pass sits on the ground
• Winner is the team that seats 

first
• Blind students have a mate who 

will call their name when they 
need to pass or give them an 
auditory stimulus
•Deaf students need a visual 

stimulus .

Step 2
• Preparation - equipment
• Volley court, hall
• Handballs 
• Visual stimulus 
• Auditory stimulus

Step 3
• Pedagogical-teaching approach
• Teamwork
• Overall: workout
• Communication: conversation 

and explanation
• Kinetics: support equipment, 

independence adapt
• Personal improvement without 

exclusion
• Feedback
• Empowerment



 

 

CChhaapptteerr  44  ––  HHooww  ttoo  ssuuppppoorrtt  lleeaarrnneerrss  iinn  IInncclluussiivvee  PPhhyyssiiccaall  EEdduuccaattiioonn??  
 

Inclusive physical education is based on models of integration/inclusion pedagogy as well as physical 
education pedagogy and is guided by the action-guiding objective of supporting all pupils - according to 
their available potentials and impairments - in the development of various sports motor skills and 
competences. Children with physical and/or cognitive impairments as well as chronically ill children 
should be integrated into regular sports lessons in a meaningful and safe way. Doing sports together in 
the social structure of the school class gives impaired/ill children access to health-promoting and 
community-building activities. The manifold positive effects of joint sports activities at school on the 
physical and psychosocial development of children/adolescents - with and without impairments/chronic 
diseases - could and can be observed continuously. 

The planning and implementation of inclusive sports lessons often poses challenges for teachers. Often 
they do not feel sufficiently trained to meet the diverse demands and needs. An important prerequisite 
for successful pedagogical action in inclusive physical education is an appreciative attitude towards the 
'otherness' of people. Different social contexts and perspectives on people determine whether someone 
is perceived as 'different' and what evaluation ensues goes hand in hand with this. A corresponding 
understanding of 'being different', enables a view of people with their individual possibilities, needs and 
limitations.  

Teachers must constantly reflect on their personal attitudes in order to give all students equal 
opportunities to participate in physical education. If all students - with and without physical/cognitive 
impairments/chronic diseases - are to be able to actively participate in physical education, teachers 
must continuously reflect on participation processes, opportunities, and risks in order to design physical 
education accordingly. 

 

 

Reflections must take place from different points of view: 

 Learners: what prerequisites, experiences, prior knowledge, motives, and interests are to be taken 
into account? What is the student's personal and social situation? 

 Subject of teaching/learning: what relevance is given to the subject of learning in the curriculum and 
how complex is the subject of learning? What learning objectives must be achieved? 

Pupils and their characteristics

Teaching/ learning subject

Environment and system implications



 

 

 Institution school and school system: what are the structural, time, and staffing conditions? Are the 
gymnasium/sports field accessible at all times, are there colleagues/professionals who can 
advise/actively support inclusive physical education? 

 Teachers/teams: what previous experience, knowledge, and attitudes do colleagues/teams have? 
Which theories/concepts and approaches do they use in inclusive physical education? Do they know 
the students with their special needs and potentials? 

 

The concept of 'Universal Design for learning' (UDL), originally from the USA, is a concept that sees each 
person as an individual with specific strengths and needs. It shows teachers options for action in 
inclusive physical education to enable all students to participate equally. This concept provides 
educators with valuable suggestions on how individuals with varying potentials can be promoted and 
supported together - a specific category of difference such as disability is not focused on. UDL should 
encourage teachers to provide flexible and varying options in their pedagogical work so that all learners 
can make progress based on their individual level of learning and development.  

 

The following principles should be taken into account for inclusive physical education: 

Inclusive attitude  

The learning environment is characterised by appreciative attitudes towards all the people. 
Stigmatisation and segregation of pupils must not happen. 

Accessibility  

All rooms such as the classroom, the sports hall, the sports field, the swimming pool or the playground 
are barrier-free and therefore accessible to all users regardless of their physical abilities. 

Learning environment  

The learning environment - gymnasium, sports hall, outdoor conditions - must be adapted to the varying 
conditions and needs of heterogeneous groups of pupils as well. With regard to necessary modifications 
of the learning environment, the following aspects, 
among others, must be considered:  

 What is the lighting like, the background noise?  
 Is it a low-stimulus or rather stimulus-intensive 

room?  
 Are there structural barriers or mobile 

obstacles?  
 Are there many other people moving in the 

same space?  
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 Are there opportunities for individuals to withdraw? 

 

The successful joint sports activities of pupils in a heterogeneous group can depend on these conditions 
and be adapted accordingly. For example, for experiential education activities in nature, changes need 
to be made to allow all students similar movement space. For hiking/orienteering, routes must be 
selected in terms of the surface of the paths so that pupils in wheelchairs can easily move along these 
paths.  

Teaching methods   

The teaching methods are adapted to the needs, interests, special requirements, skills, competences, 
and possible impairments of the pupils. Due to the diversity of the pupils, the focus is on a variety of 
methods. For example, content can be taught through explanations, demonstrations, interactive media, 
or self-experience. 

Guidance of exercises/tasks 

The way physical education teachers instruct must also be adapted to the needs of individual students. 
The verbal instruction must be in a language that everyone understands: short, simple, and concise 
choice of words. If the instruction is not understood the first time, it must be repeated by the teacher in 
another form. If necessary, the instruction must be accompanied by a demonstration to illustrate it. 
Students must have enough time to understand the instructions.  

Demonstrations by both the teacher and pupils play an important role in the learning process of children 
and young people. Pictures or videos can also be used. Among other things, care must be taken that the 
demonstration is seen well by all. Assistance is associated with physical closeness, given by the teacher 
according to individual needs. If the above approaches are not suitable for individual students, 'tactile 
modelling' can be used. This involves enabling the student to tactilely perceive a movement performed, 
for example, by another student or the teacher. The place and time of the touches are precisely 
determined in each case before the movement is performed. Such an approach can be helpful for a 
blind child, for example, to better understand the movement. 

Learning materials/equipment  

Depending on the task, the learning material/equipment has to be adapted to the heterogeneous pupils. 
On the one hand, playground equipment can be selected that can be used by all pupils in the class. On 
the other hand, different designs of a piece of equipment are possibilities for differentiation, such as 
balls that vary in size, colour, flying and bouncing characteristics or the sounds they make. 

Interactions  

Pupils learn a range of different social and action forms that allow them to interact with each other 
and/or with the teacher in different ways, for example in partner or group work or in the context of a 
discussion or station work. 



 

 

Rules  

Rule changes that refer to well-known sports games such as football or basketball, whose rules are 
familiar to many children and young people, are often difficult to implement. The pupils want to play 
football 'properly' and not try out variations of the game. For this reason, it is very important for the 
teacher in this context to create an atmosphere of openness and flexibility towards new rules and thus 
new ways of playing in the school class.  

It is also important to remember that rule changes can also have negative consequences. If goals are 
counted twice if they are scored by children with physical disabilities, for example, this retains 
stigmatisation and counteracts a perspective that values differences. In this context, the introduction of 
playing field zones (e.g. in hockey, football or basketball), in which players of roughly equal strength play 
against each other, is much more effective. For games that are unknown to a learning group or 
movement games rule adjustments are relatively easy to make. In both cases, pupils have no fixed ideas 
about the respective rules and are therefore open to entering into a process of rule-making. 

Feedback  

All pupils receive feedback according to their individual activities and learning progress. 

Assessment  

Pupils can demonstrate their acquired competences in different ways, taking into account their 
individual potentials, which are assessed. For example, in addition to more traditional achievement 
tests, group work, portfolios or presentations are also assessed. 

 

Inclusive physical education is made possible through a variety of adaptations in different areas, diverse 
movement options, varied solution strategies and individual adaptations. Through didactic-methodical 
adaptations, shared movement experiences and the consideration of individual special needs of 
children/adolescents - with and without physical/cognitive impairments/chronic illness - all pupils can 
be supported in the development of various sport motor skills and competences according to their 
needs. Pupils can experience participation, self-efficacy, and success in sporting activities in inclusive 
physical education. The pupils recognise commonalities and different strengths and weaknesses and 
thus learn to accept the varying learning requirements within the class. 

Sports lessons can be experienced in different movement relationships. Not all activities always have to 
be done together. Depending on the situation, activities can be done in separate groups, in pairs or 
individually. Offering different movement relationships is of particular importance for the pupils in 
inclusive physical education. The following movement relationships can be used in inclusive physical 
education: 

 Subsidiary - moving with support: tandems are formed, the helper adapts more or less to the 
wishes/needs and requirements of the person being supported. 



 

 

 Coexistent - moving side by side: pupils move/gymnastics in the same room, more or less 
independently of each other on a common theme (e.g. apparatus track, gymnastics lesson with 
hoops etc.) 

 Co-active - moving together: pupils create a product together (e.g. a piece of apparatus track), with 
a high degree of freedom for individual participation. 

 Cooperative - moving together: pupils design a product together (e.g. an apparatus track, definition 
of rules for a movement/team game), with a high degree of commitment and coordination. 

 

The following aspects are further possible adaptations and solutions for inclusive sports lessons: 

Homogenisation:   
Forming groups and teams with comparable, individual movement possibilities (e.g.: zone play). 

Role allocation  
Movement roles and tasks are chosen according to individual movement abilities and skills (e.g.: dance). 

Compensation:   
Different performance requirements are compensated for by the partner using aids or appropriate 
equipment arrangements as well as individual rule adaptations (e.g. Baskin, “Rafroball”). 

Using differences:   
Differences become the theme of movement and play. By consciously playing with differences, the 
attractiveness of the movement offer is increased. One's own strengths can be used (e.g. in badminton, 
body hits count (mobility impaired - wheelchair)). 

Chance and luck  
By using elements of luck, differences fade into the background (e.g.: goal counts as much as dice 
points). 

Large differences in individual physical and cognitive prerequisites can lead more quickly to 
underperforming or performing more than expected in inclusive physical education. The intensity and 
distribution of the load as well as the breaks should be well planned. Movement tasks should vary, 
everything should gradually change; the quality of movement should be maintained. Different rituals 
can be used to provide a clear structure within the variety of activities. The modification of various 
didactic-methodological aspects of inclusive physical education as explained in this chapter should at 
most be guided by the following principles: 

 Students are involved in the process of modifications. 
 As many differentiation possibilities as possible (e.g. in terms of material, rules) are offered and 

given a choice. 
 If a modification proves not to be useful, it must be modified. 
 Pupils with impairments/chronic illnesses should be given the opportunity to experience the same 

variety of sport and exercise activities as their peer group without impairments. 
 Modifications are offered continuously. 



 

 

 The special needs of all children and young people are taken into account when planning physical 
education lessons. 

 

SSppeecciiffiicc  pprreeppaarraattoorryy  wwoorrkk  rreeqquuiirreedd  wwhheenn  iinnttrroodduucciinngg  iinncclluussiivvee  ssppoorrtt  aatt  sscchhooooll  
 

Preparatory work 
regarding the school  
(dean / head master, 
admin, colleagues,…) 

+ Questions about the disability-friendly design of the school's sports 
facilities and about staff support by special needs teachers, sports 
teachers with 'Adapted Physical Activity' training or other specialists 
should be clarified with the school management. 
+ Colleagues who already have experience with inclusive physical 
education can be consulted: what experiences and practical tips are there, 
what sports didactic options are to be recommended, etc. Through the 
exchange with experienced colleagues, possibly still prevailing personal 
fears, uncertainties and questions can be reduced or clarified. 
+ Form a team with colleagues who have experience in inclusion, e.g. to 
plan and evaluate sports lessons together. Involve the special needs 
teacher responsible for the class/school or other specialists. 
+ Seek professional advice from appropriately trained specialists if 
necessary. 
+ Attend appropriate further training courses on the subject of sport 
and/or special needs education. 
+ Make use of specialist literature on the subject and use planning aids for 
competence-oriented planning of inclusive physical education. 

Preparatory work 
regarding parents 

+ By conducting interviews with parents teaching staff may collect useful 
information on the medical, psychological, and social situation of 
cognitively and/or physically impaired/chronically ill children/adolescents. 

Preparatory work 
regarding Students/ 
pupils 

+ Children should learn to become aware that all people are different, and 
that everyone has different strengths and weaknesses that are part of 
each individual's personality. They should be encouraged to accept 
supposed weaknesses/impairments - of themselves and others. 
+ Rules for social interaction in sport at school are to be defined in a joint 
effort. 
+ Possible difficulties/problems in sports lessons are to be discussed and 
goal-oriented solutions are to be worked out. 
+ The focus should be on joyful and learning-oriented cooperation. 

Preparatory work 
regarding infrastructure 
(like sports equipment, 
bathrooms etc. but also 
transportation to/ from 
training hall…) 

Considerations: 
+ What kind of materials/equipment and aids are needed to enable all 
children to experience movement according to their respective 
conditions? 
+ Are materials (e.g. balls, hoops) in different sizes and colours needed? 
+ Are coloured floor markings (e.g. zone divisions) necessary/helpful for 
the gymnastics lesson? 



 

 

+ When using some equipment, are e.g. additional aids necessary to 
ensure the safety of impaired children? (e.g. placing a bar next to the long 
bench so that they can stop themselves, etc.). 
+ Are shower rooms equipped for disabled children and accessible to all? 
+ Do physically impaired children need assistance with dressing and/or 
showering, how can such assistance be provided? 
+ Is the gym/outdoor sports field easily accessible/accessible for all 
children (including wheelchair users)? 
+ Are planned walking routes barrier-free and reasonable for wheelchair 
users or children with physical impairments? 
+ If sports facilities outside the school (e.g. swimming pool, ice rink etc.) 
are to be visited: how/with what means of transport can the sports facility 
be reached? Use of public transport, walking etc. - is this also feasible for 
physically impaired children? 
 
Tasks: 
+ Procurement and provision of required aid materials and equipment  
+ Setting up safety precautions 
+ If necessary, organise a helper to help with dressing/dressing or 
showering 
+ If necessary, organise chaperones (for walks/swimming etc.) 
+ If necessary, organise suitable means of transport 

Preparatory work 
regarding organisational 
aspects 
(incl. safety/ security) 

Considerations:  
+ What safety precautions need to be taken to enable all children to have 
different movement experiences without health 
impairments/accidents/injuries? 
+ What additional safety precautions need to be taken to enable 
cognitively and/or physically impaired children to participate safely in the 
PE lesson? 
+ What materials/equipment cannot be used well by cognitively and/or 
physically impaired children and what alternatives are there? (e.g. use of 
balloons instead of balls, coloured balls/markers on the floor etc.). 
+ Is it helpful to provide impaired children with a helping partner? Are 
additional auditory stimuli/illustrative explanations/showing exercises etc. 
helpful?  
 
Tasks: 
+ Provide or set up necessary materials and equipment for safety 
precautions. 
+ Give clear, short, and easily understandable verbal instructions 
+ Demonstrate exercises if necessary 
+ Implement additional acoustic/visual stimuli if needed 
+ Form tandems (e.g. one child guides a visually impaired child through 
the course, etc.). 



 

 

Preparatory work 
regarding students with 
physical challenges 
engagement in inclusive 
physical education and 
activities 

Considerations:  
+ What difficulties/problems could arise in different activities with 
different equipment/materials for cognitively and/or physically impaired 
children? 
+ Could health impairments/injuries/accidents arise for cognitively and/or 
physically impaired children? 
+ How can exercises be adapted so that cognitively and/or physically 
impaired children can also gain valuable movement experiences with the 
equipment/material? 
+ What alternative materials/equipment can be used to allow cognitively 
and/or physically impaired children to actively participate in physical 
education? 
+ What additional safety precautions/instructions are to be taken to 
protect cognitively and/or physically impaired children from perceived 
dangers/accidents in physical education lessons? 
+ Which learning settings (e.g. station operation) can be initiated in order 
to provide all children with joyful and learning-oriented movement 
experiences? 
 
Tasks: 
+ Provide a sufficient amount of the necessary equipment/materials and 
aids 
+ If necessary, prepare equipment stations with appropriate safety 
measures and precautions (e.g. zoning, colour marking, etc.). 

Preparatory work 
regarding other 
students engagement in 
inclusive physical 
education and activities 

Considerations: 
+ How can impaired and non-impaired children/young people learn with 
and from each other or support each other? 
+ For which exercises does it make sense to form tandems? 
+ Should tandems/teams/groups with comparable, individual movement 
possibilities (e.g. zone play) be created? 
+ Can movement roles and tasks be chosen according to individual 
movement abilities and skills? 
 
Tasks: 
+ Children should be motivated to engage in different sports learning 
settings and choose the most appropriate exercises/tasks/stations for 
themselves. 
+ Children should be 'flexible' in adapting (game) rules to allow fair 
participation for all children. 
+ Children should perceive conscious play with differences 
(strengths/weaknesses) as a valuable synergy pool in which their own 
strengths can be used. 
+ Helping/supporting other (impaired) children should be experienced as a 
matter of course - promoting social competence. 
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CChhaapptteerr  55  --  EExxeeccuuttiivvee  ssuummmmaarryy  

This ‘methodological manual for inclusive physical education’ is a helpful working document for physical 
education teachers who want to implement and practice inclusive physical education in their work with 
children and young people. What are the objectives of inclusive physical education, how can it be 
integrated into regular physical education, what practical implementation possibilities can be used to 
enable all children and young people - with or without physical/mental impairments and/or chronic 
illnesses - to enjoy physical education that is tailored to their needs and in which all can actively 
participate. 

This manual firstly introduces the topic and collates best practice examples from different European 
countries that already offer and successfully implement inclusive physical education for children and 
young people. It presents different access options as well as concrete exercises (for general practical 
sports exercises) with different variations for various impairments. These instructions can be used in 
physical education in primary, and lower and upper secondary schools. It also shows how inclusive 
sports lessons in team sports (basketball, handball, volleyball, and football) can succeed and ensure all 
participants – with or without physical or mental difficulties – have enriching and successful sports 
experiences.  

Sports teachers learn about the means and variations they can use to design inclusive sports lessons so 
that all children and young people can be accompanied and supported in the best possible way. These 
methods ensure that both motor and social skills are improved. Inclusive physical education benefits all 
participants, and results in positive, respecting and inclusive synergies that have a motivating and lasting 
effect on the joint physical education lessons and class dynamics.  

The glossary offers an overview of various central terms of (inclusive) physical education, while the 
bibliography and further reading recommendations section offer more practice-oriented sources on 
inclusive physical education for children and young people. 
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